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Abstract


In this article, we briefly describe a model for character education that offers a foundation for structuring peace education. The Ethical Expertise model (Anderson, Narvaez, Bock, Endicott, & Lies, 2003; Narvaez, 2003; Narvaez, Endicott, & Bock, in press) is the framework underlying character development education (CDE), the integration of the ancient Greek understanding of moral character with cognitive developmental psychology and pedagogy (Narvaez, in press; 2003). Similar to Plato’s notion of the moral person as one with highly developed skills (techne), the EthEx model provides a set of skills that comprise ethical know-how and lead to human flourishing (Aristotle’s eudamonia). The ExEth model of skills, developed under the auspices of the Minnesota Community Voices and Character Education project identifies four components or psychological processes that are required for ethical action to ensue: ethical sensitivity, ethical judgment, ethical motivation, and ethical action. Each process includes a set of teachable skills, including skills for getting along with others, making moral decisions, living the good life and self-actualization. 

Nurturing Peaceful Character

Darcia Narvaez, Rick Herbst, Scott Hagele, Anna Gomberg

University of Notre Dame

If there were a comprehensive approach to peace education in the country, would the United States have gone to war with Iraq in 2003? If the populace had the habit of finding peaceable solutions to conflicts and respecting others who have different worldviews, would the option of war have seemed as ‘logical’? We think not. If citizens were oriented to peaceable living, there would have been much more deliberation about the means for ousting Saddam Hussein and about the consequences of war. The fact that our leaders displayed no interest in hearing viewpoints other than hawkish ones and the populace did not demand it underscores the need for peace education.


Peace education ought to be a primary component of every approach to moral education and character development. After all, living peacefully is a fundamental goal of the moral life. In a search for programs and models of peace education we found few and so it appears that there is a gap between what needs to be done and what is being done. 

In this article, we briefly describe a model for character education that offers a foundation for structuring peace education. The questions we address include: What are the skills for peaceful living? How does one develop skills for peaceful living? How should peaceful know-how be taught? We also briefly compare two classroom approaches with our approach, discuss the violent-media-saturated environment that surrounds children these today, and identify several web-based resources.

The Ethical Expertise Model for Character Development Education (EthEx)


The Ethical Expertise model (EthEx) (described in Anderson, Narvaez, Bock, Endicott, & Lies, 2003; Narvaez, 2003; Narvaez, Endicott, & Bock, in press) is the framework underlying character development education (CDE), the integration of the ancient Greek understanding of moral character with cognitive developmental psychology and pedagogy (Narvaez, in press; 2003). Similar to Plato’s notion of the moral person as one with highly developed skills (techne), the EthEx model provides a set of skills that comprise ethical know-how and lead to human flourishing (Aristotle’s eudamonia). The skills for ethical know-how are based on a broad review of literature and fall into the categories established by Rest (1983) in his four-component model of moral behavior. The four components are the psychological processes that must have occurred for an ethical action to ensue and they are: ethical sensitivity, ethical judgment, ethical motivation, and ethical action. The ExEth model of skills, developed under the auspices of the Minnesota Community Voices and Character Education project (Anderson et al, 2003), divides the four components into teachable skills, including skills for getting along with others, making moral decisions, living the good life and self-actualization.

What are the skills for peaceful living?


The ancient Greeks believed that everything about a life impinges on moral character, that moral growth is a lifelong endeavor, and that one must constantly self-monitor one’s choices and actions. The EthEx skills are character skills that should be developed by everyone across situations and cultures.  (For more on the model and skills see sources cited above.) 

Here we highlight the EthEx skills that are particularly related to peaceable living. For the full list of EthEx skills (and suggestions for subskills), see Table 1. Ethical know-how includes skills for living in peace with others that cut across ethical sensitivity, ethical judgment, ethical motivation and ethical action.

***PUT TABLE 1 ABOUT HERE***


Ethical sensitivity is the ability to notice, interpret and respond to stimuli and the behavior of others according to moral conceptual structures (schemas). For example, an experienced teacher is able to notice when student behavior is just beginning to get out of hand whereas a novice teacher does not notice until behavior is well out of hand (Clarridge & Berliner, 1991). An experienced teacher also has an understanding of how her routines or a lack of routines affect student behavior. Some of the skills more important to moral sensitivity include perspective taking (Selman, 2003), managing anger and aggression (Dodge & Tomlin, 1987; Gibbs, Potter, Barriga, & Liau, 1996) and controlling social bias (Singh, 1991). For example, perspective-taking is important for interpersonal and intercultural relationships and is positively correlated with prosocial behavior (Eisenberg & Mussen, 1989).   In order to be moral people, students need to learn to take the perspectives of other cultural groups. Students also need to learn to take a justice perspective by, for example, filtering societal events from perspectives of the least fortunate and most voiceless. Perspective-taking skills underlie higher level skills in moral reasoning (Kohlberg, 1984).


Ethical judgment involves reasoning about means and ends in light of principles (ethical codes) and context. Those with more complex, postconventional moral reasoning are less likely to harm others (Kohlberg, 1984) and more likely to act according to their principles (Rest, 1986; Rest & Narvaez, 1994). In order to develop moral reasoning, students need to discuss moral conflicts and dilemmas, particularly with peers who have different perspectives (Kohlberg, 1984).  Persons who seek out intellectually stimulating environments are more likely to develop higher levels of moral reasoning (Rest, 1986).  Multicultural experience can positively affect moral reasoning development as well as intercultural skill development (Endicott, Bock, & Narvaez, 2003). Ethical judgment includes not only moral reasoning development but also the skills of cognitive control--learning to control, balance and guide one’s reasoning through such things as the management of disappointment and failure, coping strategies and resiliency (Wang, Haertel, & Walberg, 1998). For example, optimistic thinking is a skill that must be continually practiced in what is considered by many to be a pessimistic world. Type of thinking (optimistic or pessimistic) affects one’s belief structures and judgments, attributions toward others, perspectives on the future, and perseverance under adverse conditions (Seligman, 1995). 


Ethical Motivation involves prioritizing ethical action over other personal needs and desires. Moral exemplars cultivate a moral identity that orients them to help others flourish (Colby & Damon, 1991).  Ethical motivation skills that moral exemplars have include being respectful, showing reverence, centering oneself, cultivating wonder, and nurturing wisdom. All are central to moral identity (Dalai Lama, 1999).  Respect for persons stems from the belief that all persons, including the self, have value, rights and responsibilities.  Respect includes following rules of courtesy and civility, and respecting the dignity of life in general. For example, using language in the classroom that confirms others increases the likelihood that student decision making includes the perspectives and inputs of others (Johnson and Johnson, 1989). Fundamental to being respectful is a sense of reverence, not only for creation but for self. The ancient Greeks understood humans to have potential excellences and the aspiration to actualize them, requiring the deference of others and supportive political-social conditions for their unfolding. Religious notions of human beings as created in the image of God, each as a temple for the Holy Spirit, provide a sense of what reverence for self and others means. Reverence for others does not mean narcissistic self-aggrandizement, which is sometimes mistakenly promoted in school-based self-esteem programs. 

Adults need to coach children on building a self concept as an ethical person. Adults help children build an ethical identity by referring to a child’s good nature when they are being helpful (i.e., “You are a good boy”) and as the source of a moral action (e.g., “You are a good boy. Helping your sister pick up the toys is what good boys do”) (Grusec, Goodnow, & Cohen, 1991). Children need to learn to adhere to ethical codes, both professional and personal (e.g., national codes of democratic values and tolerance of difference, family-community religious codes). In order for children to be able to learn the skills of cooperation, acting thoughtfully, and sharing resources, they have to feel cared for and safe (Watson & Eckert, 2003). This allows them to take interest in the welfare of others. An interest in maintaining social harmony for the welfare of all motivates peace-making, cooperation, and hopefulness (Dalai Lama, 1999). Participation in helping others promotes a helping attitude (Staub, 1978).


Ethical Action is comprised of the skills necessary to complete a moral action once it has been selected. Although the other skills (sensitivity, judgment, motivation) may be chronologically prior to implementing ethical behavior, they are not sufficient to produce the behavior. In other words, it is not enough to notice (sensitivity), to judge what action is most moral, and to be motivated to take it. One must also know how to carry out the moral action.  Moral action often fails because the individual does not know what steps to take or loses confidence. Students need to practice many ways of performing many kinds of ethical action. Students need to learn supporting skills such as attending to human needs and managing fear. In order to maintain courage to execute and act on their beliefs, children need to learn to stand up under pressure, and manage change and uncertainty. Further, conflict resolution and negotiation skills are necessary for successful social interaction (Lantieri & Patti, 1996). Children who get along well with others, resolving conflicts easily, are more helpful and altruistic (Eisenberg & Mussen, 1989). 


An additional skill, assertiveness, usually left out of traditional character education programs, is related to positive interpersonal behavior (Eisenberg & Mussen, 1989).  Assertive behavior is related to self-regulation. It involves choosing for oneself (not for others and not others for self); it is expressive (not inhibited, and not depreciative of others); self-enhancing (but not at the expense of another); and can achieve the desired goal (but not by hurting others). Assertiveness skills enable one to solve problems, resolve conflicts, and help prevent depression (Seligman, 1995). Children need to be coached on assertiveness. They need to learn how to encourage themselves when tasks get difficult and when obstacles arise to completing moral goals. They need to learn how to distract themselves from temptations and to seek support from others when completing an ethical action.

The setting: How does one develop skills for peaceful living?


Based on review of literature on how expertise is developed, the EthEx approach identifies three key features of settings that nurture ethical character: well-structured environments, coaching of skills, and student self-regulation. First, adults need to set up well-structured environments that teach appropriate ethical intuitions (Hogarth, 2001). Too often, adults do not think about what lessons are being taught by, for example, the recurrent patterns of reward and punishment in classrooms. Too often, schools have stifling and unsafe environments that discourage moral behavior. The climate and reward structures feature strongly in promoting ethical character development. For example, teachers should expect students to treat each other with respect, explicitly discuss the benefits of prosocial action for others, promote an atmosphere of fairness and equality, establish the classroom as a considerate and sensitive community, and model and encourage forgiveness as a helpful and healthy response. Students need to feel a sense of belonging and a sense of community in order to flourish and be motivated (Solomon, Watson & Battistich, 2002).

Second, adults need to design instruction that moves students from ignorance to competence in ethical know-how using a notice-to-expert approach (Marshall, 1999). What do moral experts know? How are they different from novices? Moral experts have more developed skills in the moral excellences, social, personal, and citizenship skills. Moral experts in a particular excellence have more and better organized knowledge about it, have highly tuned perceptual skills for it, and have highly automatized and effortless responses. Too frequently, character education programs rely on methods that are anathema in academic instruction (because they don’t work) such as exhortation, rewards, and rote memorization. It is not enough to present information, tell students about things and have them complete a worksheet (i.e., the “receptive-accrual” approach in which the teacher ‘pitches’ information and the student ‘catches’ it or is stupid, Anderson, 1998). There needs to be intentional stages of skilled coaching. Adults need to provide extensive, coached practice in ethical skills. Students, like any developing expert, need multiple opportunities to practice in a variety of contexts with close guidance. 


The Minnesota “Community Voices and Character Education” project suggests four levels of novice-to-expert instruction. Teachers should begin with the level their students require and move to the next level when students are prepared. In Table 2 we have provided an example for developing skills of peacemaking using the four levels of expertise development. In Level 1, students need to be immersed in examples and opportunities. They must experience peacefulness, its effects, its meaning, and its practice. During immersion experiences, the teacher helps the student learn to see the ‘big picture’ and recognize basic patterns. In Level 2, students learn to pay attention to important features by studying exemplars and how they perform. Students are given many experiences that help them build more and more elaborative knowledge about the domain. In Level 3, students practice setting goals, plan the steps to solve problems, and use sets of skills in concert. In Level 4, students integrate their knowledge and procedural skills as they practice in many contexts and execute problem solving strategies. 

***PUT TABLE 2 ABOUT HERE***

Third, students need to be coached to develop self-regulation skills so that they can monitor their own character development. Self-regulation increases achievement in academics (Zimmerman, Bonnner, & Kovach, 2002). We expect the same for character development. Within an immersion experience that trains the appropriate intuitions, students should be given the autonomy to make choices. Educators should help children use their deliberative, conscious minds to guide select environments and make choices that nurture appropriate moral intuitions. Students must be empowered to monitor their own character development by using skills to address and continually answer the question: Who should I be? 

Peace education in a violent, materialist culture


The three features of setting critical to peace and ethical education are well-structured environments that teach appropriate ethical intuitions, coaching of ethical skills, and student self-regulation of character. The ubiquitous nature of media allows its components (e.g. motion pictures, television, Internet) to have a major role in the formation of children’s environments.  Due to the powerful interplay between children’s environments and media, both positive and negative elements of media should be discussed when assessing peace and ethical education.  While the positive aspects of media will be discussed in relation to the Internet, the daunting negative features of media will first receive attention.  If one examines children’s lives in the U.S. today, one can fault them on all counts. The environments in which most children in the U.S. find themselves are not well-structured for ethical development. On the contrary, they are well-structured for learning selfishness and violence. Advertisers pummel children with their products in every venue they can reach, including the classroom. Television increasingly exposes children to violence and self-gratification at all hours of the day on virtually every channel. In a way the media is coaching children on being selfish and violent and teaching them to self-regulate on becoming physically and materially attractive to others.

Violence in the media is an increasing concern. According to the American Psychological Association website (August, 2003), “viewing violence on the screen” affects children in the following ways: It increases self-protection and mistrust of others because of an increase in fear of being victimized. Viewing violence on the screen decreases sensitivity to violence and the likelihood of intervening on behalf of a victim. It increases an appetite for violence. Sexual violence depictions increase male aggression against females. Derksen and Strasberger (1996) say that “the major effects of violence, antisocial behavior, and aggression in the media can be placed into the following categories: 1) displacement of healthy activities, 2) modeling of inappropriate behavior, 3) disinhibition, 4) desensitization, 5) aggressive arousal and 6) association with risk taking behavior.” Huessman et al (2003) note the power of watching violent heroes on interpersonal behavior decades later. Their data show that watching violent TV shows is like smoking cigarettes. The more cigarettes you smoke (the more violent shows you watch), the more likely you are to develop lung cancer (the more likely you are to be aggressive in your interpersonal relationships). 


Anti-violence education programs include the EQUIP program (Gibbs, Potter & Goldstein, 1995) which involves building social and coping skills, as many anti-violence programs do, as well as moral reasoning skills. Such programs can be successful at preventing further criminal physical violent behavior. Yet this is far from peace education. One must distinguish anti-violence education, which is often focused primarily on the individual and on prevention, from peace education, which requires a proactive orientation towards cooperation and a positive focus on others and community.

We found two approaches to peace education that we briefly compare to EthEx: Timpson’s Teaching and learning peace and Lantieri and Patti’s Waging Peace in our schools. Both have features that make them attractive for classroom usage. Timpson (2002) contends that peacemaking can be taught if there is the will to do so.  His book primarily addresses ethical sensitivity and ethical judgment. The skills pertinent to developing ethical sensitivity fall neatly into Timpson’s model for teaching and learning peace.  Here are some examples of overlap. Ethical Sensitivity (ES) 1: Timpson argues that for peacemaking to occur, emotional intelligence is equally important, if not more important than normal intelligence.  ES 2: Taking the perspectives of others promotes peace because it allows one to better understand why an individual acts in a certain way.  By understanding another’s thought processes, one is more likely to generate peaceful solutions to conflicts.  ES 3: Timpson discusses the importance of connecting to others in working on problem solving and group consensus.  Establishing a sense of connection is an important step towards reaching an effective and peaceful end.  ES 4:  Timpson argues that diversity should be used to prompt educators to show their students how all people are connected, even, for example, how one person’s privilege might be predicated on another person’s suffering. ES 5: Timpson encourages students and educators to control social bias by reassessing one’s and being committed to those things that are life affirming.  ES 6:  Interpreting situations is a vital component of emotional intelligence. ES 7:  Communicating well is an important tool for the peacemaking process.  Communication is the essence of a three-principle model for achieving peace—listening, expressing empathy, and seeking consensus.  Like EthEx, Timpson encourages studying and imitating role models. However, the Ethex model provides a broader view than Timpson’s in that it nurtures not only ethical sensitivity and reasoning skills, but also ethical identity and the skills necessary to implement peacemaking. Ethical behavior of any kind, including peacemaking, is a set of processes for which multiple skills are needed.


In Waging peace in our schools, Lantieri and Patti (1996) discuss the peacemaking curricula of the Resolving Conflicts Creatively National Center designed to develop social and emotional competencies in students of all ages. The center promotes peaceable schools and classrooms through a comprehensive program that includes a selected set of skills that cut across the EthEx skills: conflict resolution (EA 1), cooperation (EM 4), caring (ES 3), appreciation of diversity (ES 4), responsible decision making (all of EJ), and appropriate expression of feelings (ES 1). They emphasize the importance of adults coaching these skills as students practice them across a variety of contexts. Students learn to give “I” messages, listen actively, peer mediate, and become culturally competent. This approach fits nicely with EthEx in using a similar pedagogy and advocating several of the skills identified in the EthEx model. 
Peace education resources

While media often is justifiably criticized for its violent nature, one should acknowledge media sources that critique and confront violence in the media and the world.  While exemplars exist in other media, we have identified three websites that move against trends to depict aggression positively.  In particular, these websites are useful for teachers promoting peaceful students and offer information and entertainment directly to students.
(1) http://www.cultivatingpeace.ca/pematerials/: This website provides lesson plans, discussion questions and other peace resources for educators. It also houses suggestions from other educators about teacher behavior, for example, how teachers should behave towards students to promote peacefulness and how to lead student discussion and decision making. Through the website students have the opportunity to network with other students to discuss peace and related issues. An important component of this website is the “peacemaking challenge” quiz that allows students to combine information gained from classroom activities and employ that information.  The quiz draws attention to the proper and improper actions to take in situations that challenge peace.

(2) http://www.haguepeace.org/index.php?name=education: This site offers tools for educators of all ages, from primary to adult.  Not only are there lesson plans that match well with EthEx skills, the site provides a theoretical literature review. One classroom activity that fosters the abilities necessary in the presentation and acceptance of contrasting opinions is the following: Students write an opinion (that they think only they hold in the group) on a placard and tape it to themselves. Students then interact with classmates in order to find other individual of a similar persuasion. Groups are then asked to explain why an opinion is held and actively listen to rationalizations by other groups.  This activity, similar to other activities on the website, builds skills across component areas—sensitivity, judgment, action. 
(3) http://www.peace.ca/peaceeducationtheory.htm: This website offers a theoretical perspective on peace education. The orientation presented is compatible with character development education and EthEx skill development. For example, the site says: “Peace education is based on a philosophy that teaches nonviolence, love, compassion, trust, fairness, cooperation and reverence for the human family and all life on our planet. Skills include communication, listening, understanding different perspectives, cooperation, problem solving, critical thinking, decision making, conflict resolution, and social responsibility.

Conclusion

A culture that highlights and glorifies violence in its media, in what it presents to children and youth, and in how it approaches world conflict, peace education is deeply needed. But a movement for peace education is deeply challenged by a citizenry that has grown desensitized from being immersed in such a culture. It is vital that parents and children develop media literacy in order to combat desensitization and to discourage even subtle violent attitudes and behaviors in themselves and others.

Peace education needs a guiding theory, and we believe that character development education provides it by focusing on human flourishing. EthEx skills offer concrete ideas about what should be taught. The four components of ethical sensitivity, ethical judgment, ethical motivation and ethical action provide a process framework for thinking about peaceful action. EthEx offers specific suggestions for establishing environments that are structured for ethical development.  EthEx encourages the use of novice-to-expert pedagogy and the extensive coaching of skills. EthEx stresses the importance of student self-regulation in the successful cultivation and maintenance of ethical character.
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Table 1.

EthEx Skills: Four Processes, Their Skills and Suggested Subskills

Ethical Sensitivity

ES-1: Understand Emotional Expression

Identify and express emotions  


Finetune your emotions

      Manage anger and aggression 

ES-2:  Take the Perspectives of Others 

Take an alternative perspective

Take a cultural perspective

Take a justice perspective

ES-3: Connecting to Others

Relate to others

Show Care 

Be a Friend

ES-4:  Responding to diversity

Work with group and individual differences

Perceive diversity

Become multicultural 

ES-5:  Controlling Social Bias

Diagnose bias

Catch stereotyping & overcome automatic responses

Nurture Tolerance

ES-6:  Interpreting situations

Determine what is happening

Perceive morality

Respond creatively

ES-7:  Communicate Well





Speak and listen 

Communicate non-verbally and alternatively

Monitor communication

Ethical Judgment

EJ-1:  Reasoning generally


Reasoning objectively

Use sound reasoning & avoid reasoning pitfalls

Make scientific method intuitive

EJ-2:  Reasoning ethically



Judging perspectives

Reason about standards and ideals

Reason about actions & outcomes

EJ-3:  Understanding Ethical Problems

Gathering information

Categorizing problems

Analyzing ethical problems

EJ-4:  Using Codes and Identifying Judgment Criteria 

Characterizing codes

Discerning code application

Judging code validity

EJ-5:  Understand consequences


Choose your environments


Predicting consequences


Responding to consequences

EJ-6:  Reflect on the Process and Outcome

Reasoning about means and ends

Making right choices

Monitoring one’s reasoning

EJ-7:  Coping 

Apply positive reasoning 

Managing disappointment & failure


Developing resilience 

Ethical Motivation

EM-1:  Respecting Others

Be civil and courteous


Be non-violent

Show reverence 

EM-2:
Cultivate Conscience

Self command

Manage influence & power


Be honorable  

EM-3:  Act Responsibly

Meet obligations 

Be a good steward 


Be a global citizen

EM-4:  Help Others


Cooperate

Act thoughtfully
Share resources 

EM-5:  Finding Meaning in Life

Center yourself

Cultivate commitment 

Cultivate wonder

EM-6:  Valuing Traditions and Institutions

Identify and value traditions

Understand social structures 

Practice democracy

EM-7:  Develop Ethical Identity & Integrity


Choose good values
Build your Identity 

Reach for Your Potential 

Ethical Action

EA-1:  Resolving Conflicts and Problems


Solve interpersonal problems



Negotiate 


Make amends 

EA-2:  Assert Respectfully

Attend to human needs

Build assertiveness skills 

Use rhetoric respectfully

EA-3:  Taking Initiative as a Leader

Be a leader 

Take initiative for and with others

Mentor others

EA-4:  Planning to Implement Decisions


Thinking strategically

Implement successfully

Determine resource use 

EA-5:  Cultivate Courage 


Manage fear

Stand up under pressure


Managing change and uncertainty

EA-6: Persevering 


Be steadfast
Overcome obstacles

Build competence 

EA-7:  Work Hard

Set reachable goals 

Manage time

Take charge of your life

Table 2.

Ideas for Developing Peacemaking Skills using the EthEx Framework

Real-Life Exemplar:  Former President Jimmy Carter is one of the great peacemakers of our time.  As President of the United States he concerned himself with human rights and mediating peace where necessary, most notably, between Israel and Egypt.  The Carter Center, which he founded and continues to animate, mediates present-day conflicts throughout the world.

Level  1: Immersion in Examples and Opportunities

Attend to the big picture, Learn to recognize basic patterns

What is peacemaking? Look at sources from the library and on the web about peacemaking to discover how people define it. Discuss with the class possible definitions that you revisit over the course of the unit, finalizing a definition at the end. 

What do peacemakers do? Show examples of socio-political peacemaking in the world (e.g., tearing down of the Berlin wall, Nelson Mandela and the reorganization of South Africa). Find examples of peacemakers in the local community (e.g., court mediators) to bring. Discuss who have been peacemakers in their lives, families, and so on.  Students reflect on the characteristics of a peacemaker.  

Peacemaking in action. Invite peace activists or others who promote peace in everyday life (e.g., Buddhists) to speak to the class about their traditions, what they do and why. Have students identify similarities and differences with their own traditions.

How do we maintain peace in our lives?  Have the students interview family members (or elders in the community) about how peace is maintained in their homes, e.g., rules, chores, honoring parents, etc.  Who intervenes in conflicts at home?  At school?  Who among their friends would they describe as a peacemaker?  Why?

Level  2: Attention to Facts and Skills

Focus on detail and prototypical examples, Build knowledge

Peacemaking in everyday life. For a week, students identify peacemaking opportunities in television stories, books, their own experiences.  Assess with a report on what they’ve observed.

Conduct research on programs that promote peacemaking methods.  Investigate negotiating and conflict resolution skills that might be used to facilitate peacemaking.  Have the students seek out different programs which might further peacemaking.  How might they apply to problems in relationships with others?  With family?

Investigate steps toward peacemaking.  Encourage the students to brainstorm about the steps necessary to bring peace to a contentious situation, e.g. bring the parties together, insure that they listen to one another, avoid expressions of anger and resentment, etc.
Peace in literature and poetry.  Have the students seek out works of literature or poetry which highlight the importance and the virtue of peace.  Give them the opportunity to share it (or a portion of it) with the class and explain why they chose that particular work.

Investigate the role of law in maintaining peace.  Students should consider how laws, from local to international, further the maintenance of peace in our local communities, our nation and the world.

Invite guests who have experienced conflict.  Have the students invite exchange students (from countries that have experienced conflict or struggle) or veterans to speak of their experience of war or conflict.  Ask the guests to reflect on the value of peace and the importance of peacemaking.  Have the students write an essay on the importance of being peacemakers.

What are the habits of people who live peaceably? Have students study the details of the lives of peace makers (e.g., the Dalai Lama) and make a list of their practices (e.g., they manage their emotions and appetites, look at the positive side of things, maintain an empathic perspective towards everyone, treat others as equals, forgive those who hurt them, make amends with those they have offended, stay “centered”).

Level  3: Practice Procedures

Set goals, Plan steps of problem solving, Practice skills

Examine those places where peacemaking is needed.  Have the students find examples of places, situations, domestic and international conflicts, where peacemaking is needed.  Analyze what is the root of the problem in each case, creating a cognitive map for each perspective. Brainstorm on what can be done to remedy the contentious, perhaps violent, situation? 

What brings about the opposite of peace? Examine world history to find evidence of conditions that existed prior to a war breaking out. What human needs were not being met? What could have been done to avert the war? What can we do now to avert war in areas of conflict?

Class meetings.  Use class meetings as a vehicle for practicing peaceful resolution strategies.  These can be regularly scheduled and/or held when a conflict arises.  Unless students are skilled in self-government, the class meetings should be led by teachers.  For best results, they should last usually two minutes long on a consistent basis. 

Practice using peacemaking statements.  Students practice saying peacemaking statements that they can use when conflict arises around them.  Students identify opportunities to use them. Statements include: “Take it easy,” “It’s no big deal,” “Let’s go,” “Cool it,” etc.

Practice the habits of peaceful living. After discussing the related activity in Level 2: “What are the habits of people who live peaceably?,” ask students to select one of the habits to practice developing over a week or month’s time. Have them keep a journal to report on their progress (recording when they made the effort and how it went). 

Level  4: Integrate Knowledge and Procedures

Execute plans, Solve problems

Using peacemaking at school. After identifying school situations in which peacemaking is difficult to maintain, students identify one type of situation in which they will practice (individually or as a group) peacemaking during the week. Practice and report on the outcome, difficulties and successes. 

Fostering peace through pen pals.  Give the students the opportunity to form pen pal relationships with students from other countries and cultures.  Encourage discussion about how communicating with others can foster ongoing peace between individuals and nations.

Sample Student Self-regulation Items for Peacemaking

I try to end fights, not start them.

I talk through my conflicts with others in a respectful manner.

I try to find ways to help other people solve conflicts.

I notice what behaviors hurt other people and avoid those behaviors.

I know how to work with others in a group:


I take turns talking.

I take turns being leader.

I take turns being the recorder.

I listen to others.
