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Ideas for Developing Skills 3

Levels of Skill Instruction for Expertise Development

Level 1: Immersion in examples and opportunities 41 & gl A S {41 Bl r

In this initial phase, attention is drawn to the big picture and to the recognition of basic patterns in the
skill domain. Accordingly, the teacher plunges students into multiple, engaging activities. Students
learn to recognize broad patterns in the domain and begin to develop gradual awareness and
recognition of elements in the domain (comprising identification knowledge).

FEIEFAARIIEE: - T TRIER T BAEN B PR T s AR A SRR - (NIt - ZERE S
BART 20 | NHYEE) - SRR B2 amr i s iek o iy S Adst =Uill HL B0 S e R It R Y
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Level 2: Attention to facts and skills 4] 2:) 7 = A B EH B 5E

In this phase of development, knowledge is built through a focus on detail and prototypical examples.
The teacher focuses the student’s attention on the elemental concepts in the domain in order to build
more elaborate concepts. Skills are gradually acquired through motivated, focused attention
(comprising elaboration knowledge).

TEsE 83 RaIPE EE - HIBkaVETL =B R B A+ - R 711 SR AAIRES: - AT
HEEAEEBOTERM S LA EET] - R A BRI R R e iz E R - (f
EkEAI AR )

Level 3: Practice procedures Z4Jy 3: 45 75/ 0 B

At this level, one sets goals, plans the steps of problem solving, and practices skills. The teacher
coaches the student and allows the student to try out many skills and ideas throughout the domain to
build an understanding of how skills relate and how best to solve problems in the domain. Skills are
developed through practice and exploration (comprising planning knowledge).

FEE(EPEES - s — B E R - SHEMARTET BRI E R - CATEE2E N HEEEAEH
BEEHIRI SAERRERIREDE » DU T AR RO RE BAGHIBC oI 1ERA © FRE 2 g i P i R -
FAEEBRENR R R (HEstERE)

Level 4: Integrate knowledge and procedures =54J; 4:4%5 & 15k B0 BY

At this level, one executes plans and solves problems. Deliberate practice at this level over a long
period of time can lead to expertise. The student finds numerous mentors and/or seeks out information
to continue building concepts and skills. There is a gradual systematic integration and application of
skills and knowledge across many situations. The student learns how to take the steps in solving
complex domain problems (comprising execution knowledge).

FEiEPEES - HEMEE st SRR - EIRE T RIS R NVE R o] LI R e RS - 24
TREET 4558 HISE B E R B S e e &N - R MAIEIE A 2504 & - Il
HAENZAENWIET TN - 2482F 003D A (BEEERE)
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1. Taking the Perspectives of OthersTfizfi \ E%L
1a. Take the Perspective of Others by Taking an Alternative Perspective

la. E B S5 AR R A T ARt N\ B R

LEVEL 1: Immersion in Examples & Opportunities (See big picture and basic patterns)

TR AR EHESE (SR AR RBEERER)

People have different perspectives of the same thing. Have students make a chart of what is similar and
different about people’s responses to a particular experience. For example: a flavor test, a movie, a piece of
clothing, a food, an activity, etc.

AP A EIRY SR R BB - R4 IR (MR e & Ba (ka2 B2, — AR, A
BYECEENEE) DAY ECA EIRY S FE -

Stories of personal difficulty. Have students learn about other young people who have difficulties (e.g., kids
their age who suddenly become quadriplegic, lose their homes or parents). These stories can be taken from a
variety of resources including films, magazine stories, the internet, the news, history, etc.

A EEAVESE » G524 GOS8 B R B AR S (W1 H 4 TR ~ KA REEEER) -
B R AR S A FRVACENS - BfER R - HailcE - Mg - HEEE R EE -

Use drama and reading to take perspectives. Use dramatic reading of stories with dialogue or Reader's
Theatre (scripts and worksheets available at http://www.stemnet.nf.ca/CITE/langrt.htm) with many resulting
benefits. Afterwards, discuss the feelings and opinions of their character.

FIFHBRBIRIRREE T ARG - I EEB B A B EEEEHE (A FIEE BT
Hihttp://www.stemnet.nf.ca/CITE/langrt.htmE7S ) - fEigE A EEIER -

Level 2: Attention to Facts and Skills (Focus on detail & prototypical knowledge)

FH2FENE TR (RN YR A KI5

Communicating with multiple perspectives. (1) Have students write two descriptions of how to get to the
bathroom (e.g., one using distances, the other using landmarks). (2) Have students give oral directions to a
student on how to do a physical task. The one receiving directions is “handicapped” by being unable to use a
part of his or her body (e.g., eyes, arms).
(3) Have students communicate with one another using only gestures (no words). (4) Have one student give
directions to others to complete a complicated task. After doing one or several of these communication
activities, discuss the usefulness of having multiple perspectives.
DA REA EIRVEIRERER o (105245 TRiE " S EERIPTaYRem | (B0« —(EFI e - S5—{EF]
FHBSHE) (2)5E — (B2 W S — (U S A A i B RS (RS AT IS 2 - BEZ45 R AR VAR T I8
HYIREE » REE(EFH B REAYRE—ER A (0 - IREE - F5)

(3) PRMIZAHBERTEY CREEsEE) M55 — N R A)EEAIEE S — A\ —EHE R ERS - S8Rk
—REGHIOB L RER % » S Em A SR R

Interviewing others. Students take a simple question such as “where is your favorite place to be and why?”
and interview other students, repeating their answers back to them and then preparing a short paragraph,
collage, poem, or other art form to express the other’s perspective.

S A o 24 D —EERAVMEN T IRE A ? R ? | SRR R IR E
PAEIREMAT - 0 B 2EH—(ERAVESE ~ —EPHibE - —Esreca R EdinP =N R S — (A AYERS -
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Level 3: Practice Procedures (Set goals, Plan steps of problem solving, Practice skills)
TR WELR o B - STEMERITEE - SEERGRE)

Entering literature. Ask students to take the perspective of a character from literature and write a letter
from the character to themselves (the students) or to another character from the same story on a particular
topic. For a literature comparison, ask them to write the letter as if it was from one character to another
character from a different story.

IOASCERA G » ZORERA T SO E i A e nVEDes - I HZ AR —H B E TENESES (8
&) SEETHER S —EAET o & T EFSCEEEREbER B - BREE AEmP R ER S —EHE4E
A EHER S —(E A -

Perspectives in current events. Choose a few current conflicts that the students can understand and lead a
discussion of why each of these conflicts exists. Try to get them to realize that conflict typically occurs when
there are two different perspectives. Encourage acknowledgement of both sides of the conflict while
suspending judgment of who's “right” and who’s “wrong.” If appropriate, proceed with a discussion of what
issues to weigh and standards to use if one is going to take sides in the conflict.
B RIS RRUERE, o e —LoB A4 ] T fE H ARV EIZE N AR R AT E g riatedze - iiEE
BNERA: T ARET 2SI S A A W B [EIETRGR - BB RRE ZE B AR (- HIEr R T WY AR
TEAAY o (EEEE AT TR S E — (8 AR & 28 h TR R A (R R (TR AR E

Empathy in literature. The following stories provide a context for the students to practice emotional
perspective-taking (guessing how another person would feel), which is a step toward developing empathy
(actually feeling what another person would feel): Cracker Jackson, by B. Byars; The Hundred Dresses, by E.
Ester; The Rag Coat, by L. Mills. Students can write letters or poetry from the perspective of the main character
to express the emotions the characters might have felt.

WA IR o UM AV (L T8 A4 St e (B BB R (SR A ARGz 40fer ) BNt
VIR EF L CERERZ M ARYESZ ) ¢ B. Byars BYEABKEH - E. ester (Y —F{F£4E ~ L Mills FYFFSPE -
AR a] DAY £ Ay A S BB B s Ak R % A B m] A Y IF RN -



Ideas for Developing Skills 6

Level 4: Integrate Knowledge and Procedures (Execute plans, Solve problems)

Fiha: EENBRES BRI TS - AARNE)

Storytelling history. Have students take a historical or current event and construct a story of how the events
unfolded from the perspective(s) of the people affected. (See A Multicultural Approach to Education, Sleeter &
Grant, 1998, p. 139, for an example with Mexican-American immigration or Critical Thinking Handbook, p. 266,
for a Spanish colonist/California Indians example).

{BRESE Rilf(EE - 5F 5240 i — (AR s bRV GRS U‘% ([EReE=yes i EEt I EE 7 YN
(25—l 2T ULINEE J57%, Sleeter & Grant, 1998, H 139 © sG55 751V ECECEHLAIEBHEETHIT -
F266 : PHHEAFE B RANNEI 22 A Ry i)

Expressing a story from the community. Have students interview someone from the community and
artistically tell their life story through writing or other performance media (see A Multicultural Approach to
Education, Sleeter & Grant, 1998, p. 109 for examples).

FE—ERE BBV - 552 BRI R EK E BRRHIA - 3l a5 (A A R F e HAth F A/
et BER MR A e - (S F—{E 270 UBRIEE )52, Sleeter & Grant, 1998, E109 S = )

Considering multiple perspectives leads to a better solution. Have students construct a survey or
interview with which they can poll classmates or family members (topics could include opinions about school
or community buildings, team spirit, safety, friendliness, etc.). As they tally the votes and prepare a summary
of the results, ask them to list some of the reasons why people’s responses to the same question might be
different. If appropriate, have the students construct an action plan to address some of the concerns they
learned about in their survey. This action plan should include several perspectives on the issue.

e S EER ISR F AT - u%ﬁui‘f”r%iﬂﬁ'j@ﬁfu R ST A B R (R FT LA
TEETEM B LIS ATRSE ~ BB - ZetsiGE. . FHER) - %E*fﬁ%]lﬁ%iﬁﬁt““ ’
FOREBAS H— L8 By (HEAMTEFAH R FEREAT AT A 7%$ [FIERRA - EEERTE > 555
A EVEE) - sTEN AL E S AT LAY S A R -
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1b. Take the Perspective of Others by Taking a Cultural Perspective
1b. 35538 S LR A S At A R

LEVEL 1: Immersion in Examples & Opportunities (See big picture and basic patterns)

FHL: AR EBEERE (2 R AR A )

Simulation of being in a foreign culture. Use one of the intercultural simulations such as Barnga, in which
students experience the frustration and helplessness of being unable to figure out a new culture. (You can
either order the Barnga game from Intercultural Press or read about how to set it up in Intercultural
Sourcebook: Cross-Cultural Training Methods by Fowler & Mumford.) In this game, the teacher distributes a
pack of cards and written game rules to each group of students. Unbeknownst to them, each group receives a
different set of rules and the students are told to play the game in complete silence. The first round goes well
and then half the students rotate into another group and begin playing. Since their new group is following a
different set of rules (which they probably won’t realize), the experience simulates that of being in a new
culture and not knowing how to act or communicate. It gives the whole class a common experience to relate to
as the teacher brings up issues of culture, expectations, and intercultural conflict.

B S PR 2BV - FIHABarngais BEAYES S LIABEIEIEY - 2 AR RS RR ) AXR A S LAY B
BN (R AR EBS S LIy Barnga il VB £ 2275 FowlerflIMumford Y5 S AL EDRIEE A + F5 S EF
SO7E - DT el g ) o ARiE(EES o EATEE L H S IEEURAG E 402 - A
FHIBFABFRVHRAEARER » 2SR TR SRR R 25 - B—iwlEHERE - —F0
S EEmE S —4HERG N —IOERL - B ERE A ERRE R CEEEH T T ge N aeEE g )
TEIERERVEEREEE T8 B b B A R A R B0 m I AV IE L - (S EESeAt 7 2Pk FIRYAE
SR ENZCE R S e ~ FIEAIES S bl ZE A AHREME -

Cultural traditions. Identify an area of life in which students’ families will differ (this will vary by community).
For example: winter holiday celebrated, what the family does for July 4w, or birthday celebration traditions.
Have each student interview their family elders for information about the sources of their family’s traditions.
Discuss in class the sources of differences (e.g., culture, historical circumstance as with lutefisk).

AGER - PR AEFTEE BN RELE - gRAEEEEAFRMAEEZR (FEEERFESE) - f
W AREH - EFEEEREGHIE - SEHSGENEHES - BE 2 AETRMMR PN ES
RN RIEEGACRATER » WALRE Fatam A E R ES R (402 SUb ~ 80E A — AL ESF) -
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Level 2: Attention to Facts and Skills (Focus on detail and prototypical knowledge)

FH2 T BB EBERRE CR AR AN LRI RTE)

Culture holiday 20 questions. Play this game in pairs or as a whole class. Research a somewhat obscure
cultural event or holiday and allow students to ask yes or no questions about the significance of the event.
They will have to begin to let go of some of their assumptions, which is one of the first steps in perspective-
taking.

XALMBSA20MEERE o DA A —4HE0E DL PEHy T 2 TS (B EEY, - iR Z A0 S LR B (R
I B e FFER AR DUR IR a7 St 2 BB SRR - MM RGN — MG - a2 g
] s

EURERE—2 -

Cultural/ethnic perspectives in poetry. Read poems that address a specific issue of race, ethnicity, and

culture: for example, The Palm of My Heart: Poetry by African-American Children, by D. Adedjouma. Poetry

from other identity groups can be found on the Internet and the library. Discuss the perspective the author

conveys.

s RS LEGETEEIRG - RISE RGN R B IS FIBHYEFE ¢ (5%1D.Aded)oumal V5
"L E ) IEEEEZENS - HM S R E T DL EIE A E LIRE - ShERlEEERE

HE R -

Local perspectives. Have students research (by interviewing local leaders, visiting local museums, etc.) and
present the different understandings of a local tradition (e.g., for fishing in Minnesota, one perspective is the
Native American view of fishing as subsistence as well as part of their culture, while fishing is a sport to many
macroculture Americans).

TEMERE - SR EWIR(E B EEE M HVHE N ~ FE ERIRYIaE S %) 2 B A AR [F AR (]
WIHERHEARZEINGY A > BRI RV A R S UL 4EFF AR R T 2 —E0 90 » 2RI K2 B S50 AR F
Fy— T o )

Time period differences. Immerse students in daily living during another time period by: (1) visiting a live
folk history museum like Fort Snelling; (2) inviting an elder from the community to discuss how life was when
he or she was young; (3) watching a period drama or television show like 1900, about a family living in 19t
century circumstances. Discuss how the living conditions would affect the daily activities that the students are
accustomed to.

RRER - A YT =GER AR AL S IRV HE A0S © (1)1 EFort Snelling—FErY £ TS R G E
SEFEYIEE QR — A EAVRE - &R St Bt S Y AR T R BRI (3) BB —H 1990 BRI
19 AR EATERTY - BIE RIS B0 E R B AT i & Y AR S R T B2 CACEE
HYH &S] o
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Level 3: Practice Procedures (Set goals, Plan steps of problem solving, Practice skills)

T3 FEDER e B - STEMBEMIUTER - SEHRE)

Teaching our culture. Using journals or role-plays, have students describe a familiar American tradition (like
football or the 4th of July) to an imaginary person who knows nothing about American culture. Alternatively
they could describe a piece of culture to an “alien” who knows nothing about humans.

ﬁ%ﬁﬁlﬁ‘ﬁd b o ST Gty - SR SR B b — S P A B2 A St i — (Bl e
N a— (SR R e (FTan7 HAHRIEEUeERE) - st m] DU — {38 A —
FTAIEY r%i)u Al — /N AJREY S -

Writing letters using cultural perspectives in literature. The following chapter books address issues of
race, ethnicity or culture: Remember My Name, by S. Banks; Escape to Freedom, by O. Davis; Sing Down the
Moon, by S. O’Dell; Park’s Quest, by K. Paterson; Taking Sides, by G. Soto; The Sign of the Beaver, by E. Speare;
Let the Circle Be Unbroken, by M. Taylor; Mississippi Bridge, by M. Taylor; Roll of Thunder Hear My Cry, by M.
Taylor; Song of the Trees, by M. Taylor; The Devil’s Arithmetic, by J. Yolen. Have students write letters as if they
were one character speaking to another, or one of the characters writing to the students themselves.

FIASCAFRHSEERER(E - LTINS ANEEEF S TRINERE - HIES 9 802 - ¢
Banks " =0{F#fy25 | ~ O.Davis "#k[EEd |, ~ S.O'Dell T{£H FIEZK |, ~ K. Pateson Frpa
weiiESK ; ~ G.Soto " & | - E.Speare " JEHAYECHE , - M.Taylor " FiE(EE R &HEZ
M.Taylor " ZPEPEEERS | ~ M.Taylor " Z5AEHE B ¥ 580 |, ~ M.Taylor " KR8, ~ J.Yolen

"EREVEN, - EELEREFTNE-EACEELEE EAT > NEERETIE—EAE
HELELEEC -

Intercultural perspective-taking. Use critical incidents (short stories in which a cultural misunderstanding
occurs) to have students discuss perspective-taking and brainstorm on how to deal with intercultural
misunderstandings. Try to focus on many types of intercultural encounters (cross-age, crossgender, cross-
social class) rather than just ethnic differences. Allow students to role-play (if they can handle it), switching
perspectives to “try on” both sides and to allow them to practice ways of dealing with the problem. (See
appendix for some critical incidents involving culture.)

T RRAESAERYERS - ﬂﬁﬁﬁtiﬂ%%@ (SRR A/ NS ) FRER AL ST S R A B PR A A
(s SALHRRAEHET THE R - SE BB EP AHSUEEME AN (EBFE - itk

Al ~ Bt Er i) ﬁgk{%{%E*$B§E@$H ° SLEFERAEMEIT A EE CAIRMMIAERERAEE) -
A HER G DSB8 A [ERY A e 3 H s P MRS B MR 5 7A (B S ERVHEHISE
HE2 5 HEk )
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Level 4: Integrate Knowledge and Procedures (Execute plans, Solve problems)

Culture perspectives in history. Have students take a historical or current event involving more than one
culture and find out about the participants’ views of the matter. Have students construct stories of how the
events unfolded from the perspectives of each participant. (See A Multicultural Approach to Education, Sleeter
& Grant, 1998, p. 139, for an example with Mexican-American immigration or Critical Thinking Handbook,
p.266, for a Spanish colonist/California Indians example).

FE S S LERE o SRR A SR — (e B8R FTEL & —(E DA E S bRy H i N S B AR - 55
SRR R E B 2N E WEFEEE (275 SleeterN1Grant, 1998, — [ 2% 70 SUALIVEE J502,
H139 » Bl —{EEFEE S RV G BRI B S5 E T, H 2662 Rl —(E P I A JE B AN ED
e NHBIF- )

Expressing the story of someone from a different culture. Have students interview someone in the
community from a different culture. Interview questions can include experiences in their home country, their
cultural traditions, their reactions to American culture, and how they feel about their own culture. If it is not
possible for every student to interview someone, the whole class can interview a visitor from another culture.
The students should prepare a set of respectful questions to ask him/her, and then work individually or in
small groups to artistically tell the interviewee’s life story through writing or other performance media.
RERBAESUERIARIGEE - 55280 E N ESUEERRHIA ~ 5368 H o] LUE S e R BRI 4B ~
ISR ~ MFTESEBS LAY S FEFAI P B CHY S LAV REE - AR S A ERa— Al RE
BT HAWEE - v E R — AR B S — S bAVEh T - AR — A A S A R <25
E ol HE B FE AR A DUB e NHAY 7 20 Bl se R Az sl B i A et s
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1c. Take the Perspective of Others by Taking a Justice Perspective

Lo BB IERATEL AR ARl N BRRS

LEVEL 1: Immersion in Examples & Opportunities (See big picture and basic patterns)

TR fh AT E BB G T (2 BRI LR AR )

What is fortune? Investigate different perspectives of fortune. (1) What does my country historically think
fortune is (looks like)? Read historic documents like the Declaration of Independence to find out what was in
the minds of those who designed the United States. (2) What does the media suggest that fortune is? Analyze
advertisements on television and in print media for the messages they send about what is important and what
a person's goals should be. (3) What does my community believe fortune is? Interview leaders from
nongovernment organizations, government service, politics, religion, business.

TR ariE ? PRaan AR EIEURE (1) TRAVBIZAERE L Eadfan 82 (B (18 2 REsEpIa &=
BRI S S DL R T E R L EAE (2) SEsfs Har B2 2 /o A fAe -
HYEE & AT 2 R (T R AV A EZ N — B N HEERYERE. (3) FPTBHVERS S iEE 7 5
SRIEBURAHEREE R ~ BUNHER ~ BUGEER - FEEXFIEA -

Affluenza. Investigate the notion of affluenza, the addiction to things at the expense of the rest of life. For
information and websites, see http:// www.diseaseworld.com/afflu.htm

YIRKIE - SEVIRMEAIRLS: - BB R BB IRIER A 0E R AUE - iS5

=S A

http:// www.diseaseworld.com/afflu.htm DUESEAHRE &S

What is the good life? Investigate different perspectives of the good life. Have students investigate
philosophy, positive psychology, religion, and so on. Write (and illustrate?) the different perspectives on a
large newsprint roll and display in the classroom or hallway.

TRV AE ? A FENE - IER OHEEBENSEEES - WIS R EER o 120
EAK EET (G AR R EAVEERG R R R R E SE R L -

Level 2: Attention to Facts and Skills (Focus on detail & prototypical knowledge)
L2 BN B E BRRE (B R 4 B LR 13 )

Who is less fortunate in my community? Invite community leaders to discuss who are the needy in the
community. What measures do they use to find out this information?
FERNER RN ? BeEE RS HE A s B RS T R R - A (e 7 kHE

EEEER 7

What do people do to help the less fortunate? Invite community leaders to speak about what is done
locally for the less fortunate. Prepare for the speakers' visits with web investigations about the poor and
needy.

EFEEAZNAFENEE ? BEE L@ EEGR MR AR =20 AT B ? R e i LA s
SN EEEH R RS R A

The problem of homelessness. (1) Learn about homelessness in the U.S. (www.endhomelessnow.org) (2)
Learn about homelessness in your community by contacting agencies who work with the homeless,
government officials who keep statistics.

SR T ERHVEERE - (1) TRFSEEIHT AR (www.endhomelessnow.org) (2)37 8 A k4 iR Bl e HEF TAHRR
SETHIIBURE B T IR ERS L IEE -
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Level 3: Practice Procedures (Set goals, Plan steps of problem solving, Practice skills)

FER3: B e HIE - st ERTEMICPER - S HE)

The problem of hunger. (1) Learn about hunger in the U.S. and worldwide. Visit websites like Bread for the
World's (www.bread.org) for fact sheets, links and other materials. (2) Investigate the incidence of hunger in
your local community. Invite the director of a local food bank. (3) Participate in World Vision's 30-hour long
fast that raises money for the hungry of the world. More information: http://www.30hourfamine.org
FLERAIRIRE - (1) T ARt R B LB gakAT - i55540Bread for the World’s(www.bread.org) DA HU #5557
= B EAM E R QSR EIRATEN B2 fLERATE AR - IR & R a sl TrY & Q)2 Mt 5
RS FTER Y - Rt R EH T AYEI R B 8 6K30 5 8

The problem of poverty. (1) Jigsaw. For information to use in a jigsaw, search on the web for "50 facts about
poverty" "Myths and facts about poverty and welfare" or go to the Bread for the World website
(www.bread.org), or Kids can make a difference (http://www.kids.maine.org/hunfa.htm). (2) Simulation. For a
simulation of poverty, use outline from http://rj.org/ nfty/nor/Programs/program18.html. For pre and post
tests of what students learn after lessons on poverty, see http://www.arches.uga.edu/~norrisje/
teenrisk/main/evaluation/.
EENRIE - (V)PfEDE - FHREEREHIEEAVE - Tl b= T RNEEHYS0EEE | -
"R EE AR RERIEE | 5i# &5 Bread for the Worldiy 48 (www.bread.org) ~ B+
BEANFE A [E] (http://www.kids.maine.org/hunfa.htm) - (2)fEEE - fEEFEES » {85 http://rj.org/
nfty/nor/Programs/program18.html FEE LAY R4 o fFE24 B EBRAIN EESHVERE B i LA &0 -
T £ F http://www.arches.uga.edu/~norrisje/ teenrisk/main/evaluation/

Abstain. Select something common to all the students that the poor do not have access to that the class
agrees to abstain from for a period of time (e.g., a week). During the time and afterwards, reflect on what it
was like.

BT o AR BB R R A8 A OEEARYRPE » £ —BISREIAEHEEY S (F)
W —iE) - AEEAETH IR B 2 1% - SKE— T iSRS G -


http://www.bread.org/
http://www.bread.org/
http://www.kids.maine.org/hunfa.htm
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Level 4: Integrate Knowledge and Procedures (Execute plans, Solve problems)

Feha: EERHRELP RN THTE - AR

Carry out a project to help the homeless. Help the homeless (for 54 suggestions, see
http://www.earthsystems.org/ways/). Among the suggestions are (1) Teach others about homelessness. (2)
Collect toys for donations. (3) Raise money to donate. (4) Play with children at a shelter. (5) Prepare and give
food. (6) Collect other needed items to donate (e.g., toiletries).

AT —EE BB RAETE - HEhrk (GEftS4lis - 2%Fhttp://www.earthsystems.org/ways/ )
st EERIE T ¢ (DBCE A ARBH T A (U SR AT R BT L (3) 5 SR AN (4) R Ak e
FITHY 53— REEEK(5) e (45 T B P (B) A SR L IR A AP (B0 B R A i)

Simulation of poverty. Have older students participate in a simulation of poverty. For more information, see
http://www.ext.vt.edu/news/releases/ 111898/poverty.html

MBS - SRR B S BIE B AL, - 2 http://www.ext.vt.edu/news/releases/
111898/poverty.html DLHVS B 254

Raise money. Kids can make a difference (http://www.kids.maine.org/hunfa.htm) outlines several ideas for
raising money including holding a walk/ dance/read-a-thon, a student-faculty playoff, an art show, a costume
ball, a justice-quilt raffle, poetry reading, a fast, an auction. Select one of these and carry it out.

BE o i TREAIEHRE (http://www.kids.maine.org/hunfa.htm ) ZE51H T — L BE A Bk 94
% WIERT Y RREBN > 2R ENR - BT - (EEEEEE - justice-quiltihEE
B ~ BT BBREEINE o EFEHP IR -

Run an information campaign. With the help of a local (volunteer) publicist or advertising executive, design
a campaign to inform the public about one problem of the needy in the local community. This will require
selection of a problem to highlight, discussion of possible messages, discussion of actions to recommend. The
students should also give speeches, testify at local city council meetings, lobby for change.

ETENGE - EMERRER (8L sESSHEHBET @ et —(EEE SRR E
i B AGE AA N EE YAV - SR ER B R S A MR ~ 515w ~ I REAVEHUE Bt E B Y
aTam o BB B AT R S RN B DS I -


http://www.kids.maine.org/hunfa.htm
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2. Acting Responsibly
foFEehiTd
2a. Acting Responsibly by Meeting Obligations
TEINEIS KR ER
LEVEL 1: Immersion in Examples & Opportunities (See big picture and basic patterns)
Gk LR AN E I B e T (SR R 2R LR AR5 )

What is an obligation? Consider as a class the meaning of an “obligation.” Who determines what they are?
What are the consequences of not meeting them?

HEREG? E— DI F—TH " |5 ) ARIVE EME MR )2 A TR S TR BV SR8
Finding obligations in the media. Use film and television clips to demonstrate different types of obligations
that characters do and do not demonstrate. (From Teaching Character)

ERPNERT - (B EENR R KBRS P A RRBOIA R ROEREFL - (25 (Mt
HE) )

Discuss obligations that parents have to their children. Spend time in class, in small groups or as a whole,
discussing the obligations and responsibilities that parents have for their children. Do those obligations change
with age? (From Teaching Character)

PRET AR REERY SRS - (EoR i TP e T/ NH B (E B R am o =0 B SRR L A Y AR
£ - IPEERGESBEETRMNE ST (miEEE) )

Discuss obligations that children have to their parents and siblings. Spend time in class, in a small group
or as a whole, discussing the obligations that children have to their parents, and their siblings. (From Teaching
Character) How do they change with age? What will we owe our elderly parents?

RaT RE BT S A LB IRk R ER TS o TEai s tP IS R T/ N B (AR am 7 =0 5w Sl 2
SRR AR RS » B B TR B YN - RAVCRE - AN A i e HYF 5

Obligations concerning the environment. Bring in people representing different religious and cultural
traditions to discuss their group’s view on what obligations they have to the environment.

HRNBRRNERR - BHE A FERBEMESULEGREE S - BREH M TN IRERREL -
Responsibilities at work. Discuss with students how people demonstrate honesty within different areas of
study (e.g., mathematics, biology) or work (e.g., police work, teaching, professional football) by (1) inviting a
member of the profession to speak to the class on this topic; (2) finding examples in news and media; (3)
having students interview a professional; (4) having students conduct research.

TAE ERYEAE - BLEAERm AT EAR YA - A EREEEE - AR IEEE
TAE ~ #5 ~ BEERER) - Ehnry )70 (DBEE S B E R FERE 0L ~ OIEH AR E RS
Reth i E B - QB2AERER - DEEAMTE -

What is responsibility? According to J. Dominguez and V. Robin, in Your money or your life, responsibility is
the “sense of how your life fits with your community and with the needs of the world” (p. 137) It means you
are ‘able’ to ‘respond,” which means you have choices about how to behave, and about what your limits are.
(HPEZEE?fR12]. Dominguez and V. Robinffi#EE55HY (IRAVEEEEIRIYAE) @ BifE T EfEECA
ol FEEFT Y+ B A E N FLAE[EIFE I FRAYFRZE | (p. 136) » BHIMKARE I AEINE - sESEERAI A 53R

L RE H CHYERIRFTE -

What is sustainability? Sustainability has to do with living in such a way that maintains the natural world for
future generations and that allows all people a chance to live decently. According to J. Dominguez and V.
Robin, in Your money or your life, a desire for sustainability comes from the understanding that humans rely on
the natural world for all activities. (1) Have students investigate definitions and applications of sustainability.
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(2) Invite a speaker from a sustainability group (see www.sdgateway.net or http://
www.webdirectory.com/Sustainable_Development/ for lists of organizations).

HPER KGR K MG E 18 7] DA B A B B UK &R A0 =0 AR AR B A e
teEIEZGAAE - fR92). Dominguez and V. RobinEESHY ({RAVEFEERATAETE) » MEEKEMEN
B KA R N BUESNEE B ASUE SR - nTLUEE DT U B A g (DB AR K E
PERYE FRBLUE TS TP AR - (2)#aHas & LK M/ NE(PL T RYSEHEFR L Bk 45 45 P A BRI Y 1%

& :www.sdgateway.net =i, http:// www.webdirectory.com/Sustainable_Development/ for lists of organizations).

Level 2: Attention to Facts and Skills (Focus on detail & prototypical knowledge)
L2 IT BN B E PR A R R 4 e B LAY RIER)

What kinds of obligations do people have? Have students interview their community elders (e.g., parents)
about the obligations they have in general (as human beings) and in particular (as workers, parents, citizens).
Put all the information gathered into a class chart.

AFYEH SR 20 & PR RIEGLCRY » ST OB E L 8 B AT &
T~ BAEE ~ BARSAEHESRG? 21% » RaisI NS EIT R mN A+

Obligations to others. Have the class brainstorm a list of all of their obligations to others at home and at
school. Are some more important than others? Do different people have different obligations? Why?

B AT - EIRE A BT ER - RV AR | ~ TR - BERGY  2OAKE
257! B EARFERIAE R FERIZE Ry

Mapping responsibilities. Students diagram all the responsibilities they have to others, including chores at
home, taking care of pets, homework, etc. Have each student rate him or herself on their effectiveness at
meeting these responsibilities.

SR T - SEMRETR - FIMPrE S ANERE > B8

x5~ TEEEY) ~ SeRlESE % - SBEA A AT E MRS LB ARG -

Brainstorm responsibilities for homework. Brainstorm with the class ways to demonstrate responsibility
for schoolwork. Have each student identify one area of responsibility they will work on.

HIERIS SRR R AT - BIRAR R A a T am BB RV R AR - SR — (124 EE —THEEE
jﬁ‘ °

Obligations associated with group membership. Discuss what happens when a person doesn’t meet their
obligations. For example, (1) someone makes the entire group late for an event. (2) Someone doesn’t follow
through on finishing their part of a project. (3) Someone forgets to bring something important to a party. How
do they feel about that person? Ask students to provide examples of when this has happened. (From Teaching
Character) (275 (Lnf&Z52) )

BUNHE BT - STamE (8 A 525 72 G e B R B MR (D) —(ir 40 B S i B (B4 R E 2
HROEE) - QA NIAMETRMETERFRATENET - OB NS EZENYImESINRE - 445
e R 2 R B B R R AR BT e S A IR )3 2 I AP S s 4] ?

Level 3: Practice Procedures (Set goals, Plan steps of problem solving, Practice skills)

FFER3: GBS BR GUE HIR ~ sHEfTEMPER « SR

Fulfilling obligations. After identifying their responsibilities to others (above), students rate themselves on
how well they are meeting their obligations. If they are having trouble, suggest ways to manage their
obligations (e.g., keeping a calendar or notebook).

SERGERTE o (EMER FABE A A E (1% - B2 B TaFEMMT ek E CHIER - WREAEHN
BN - PROLEREORE M MTERF - (W ZHREE B FFEECAR)
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Identifying family/school obligations. Identify the obligations students have compared with other persons
they live with, such as siblings. Does the baby of the family have the same responsibilities? Why or why not?
(From Teaching Character)

R R EBRRERTS - MR AENVETS - Lol R A B A R e R B VTS - Bt M S B ik - 5
Hy/NR G R R B P E MR B I0SE - R HEMOSEA 2 » R

Organize school responsibilities. Give students time (perhaps weekly) to organize their notebooks, folders,
and day planners in order to better facilitate meeting obligations. Take time to discuss and determine ways to
maintain order of materials and responsibilities. Assess by reviewing each student’s materials.

ZHRRER - SEERNE@IEE EEMMVERLA - B - BHEHER - AL B4 2t
HIFHS o MR R B AR 5T am Il HOVE 7T AR A EEAAERE T - G 2B
T THIRM ©

Consequences. Students write skits that teach a lesson about fulfilling one’s moral obligation to another and
act it out. The skit should include issues related to the repercussions for not following through with an
obligation (e.g., a promise or helping someone). These can be presented to a school assembly or to a younger
student classroom.

GEREW - BAEEENG HAAEEENET - BB A2 H CHEESR B REE M) © 55
BRI AIDMEE Y R G R Y - B R R kA4S ) -

Level 4: Integrate Knowledge and Procedures (Execute plans, Solve problems)

¥4 GERBESERETEE - MR-

Take on a new responsibility. Encourage each student to take on a new responsibility at home, such as
cooking dinner one night or taking care of a younger brother or sister or a neighbor’s child for an hour. Assess
by having them write a paragraph about their experience and the responsibilities involved and how taking
responsibility makes them feel.

EEFER - SRS 2 EERPRE—TNNED - ERTEEE—HERE - #ICIEEES
IRIR BRI/ NZ—/NRF - SRR B — (/NG PR AR il B AR B EARIEN R L4 R - A EERNERZ -
Guided social action. After determining what citizens are responsible for in their communities, have students
identify an action that they should take within the community. Have the students devise a plan of action in
collaboration with community members, making sure all obligations to all people are being considered. Then
implement the plan, and evaluate the success of the implementation (for more details, see Kids Guide to Social
Action, Lewis, 1998). A critical feature is that the students need to feel ownership of the social action.
TR E TR - fEEE T A REZE T EATEEER - BRI e & e LR TE) -
R AR B B — R T —TAITENE TR WERIPTA ARSI B L - 21 - SdTETE o sl
BT THYEC - (B2 HV4HET » 2BiKids Guide to Social Action, Lewis, 1998) - iETH5 TS ARHSEAE L 22 2E
Rzt E TR A HE -

2b. Acting Responsibly by Being a Good Steward

E—EIFEEARRIREE

LEVEL 1: Immersion in Examples & Opportunities (See big picture and basic patterns)

FR R E FIEBLE TR (SRR R AR )

Examples of stewardship. Present students with examples of people (readings, video) who describe their
stewardship and what they think about stewardship. Notice what motivates their stewardship and how they
define it.

BHIWIT - EEREESE R T 2G4 AR AP e E B DU E AL - R
sl o P RREE MRV E R - i AT E R EH -

Examine local stewardship. How do local groups and traditions practice stewardship? Students interview
representatives of local groups about this. Assess by writing up the interviews in report from.
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Rt 5 MRV E TR o 7 BIAS BLEAT A el B B Y B2 AR W] A s T BIAS R R TR - Rk
s AR AN AR -

Limits of resources. Discuss the limits of all resources (ecological, social capital, personal energy, time—
hours in the day) and how people are always making choices (usually not consciously).

BIFAIPRE - 5 am <7 HERNIRHIEE b~ (& &R ~ AR ~ B — K T A ) P AR
AT E

History of stewardship. How have groups practiced stewardship? Have your students break up into groups
and choose and present on a particular group that has shown stewardship, e.g., the Sierra Club, the World
Wildlife Fund, etc. Assess with group presentations

M@H’JWEE’E o /NARAMRT B i B R R ER AR o SR H BRSSO E L EAG - B Lk ~ R EIRE
EE-F o A NEREFHEAER -

Stewardshlp at work. Discuss with students how people demonstrate honesty within different areas of study
(e.g., mathematics, biology) or work (e.g., police work, teaching, professional football) by (1) Inviting a member
of the profession to speak to the class on this topic; (2) finding examples in news and media; (3) having
students interview a professional; (4) having students conduct research.

TAE ERVERE - BLEA S am AP eIE R FIRVEE s B ARBLA R REEER - YRR B L R (22
TAF ~ 2052 - BEERER) - By 7= (DB S EIRHVER FERE FIRGE0E QT RIELA R AR
ReP e E BN - QB2 AETRER - DEEAMTE -

What is property? Discuss the Western notion of property. (a) Private Property: What can be owned? Who
owns what? What do people do with what they own? Can they do anything they want with their own
property? Point out in how owning property, one feels more invested in it and concerned for its welfare. (b)
Public Property: Why are some things considered public property? What does that mean? What obligations do
we each have for public property and why?

PR EE Y am Pt TSI 7 o ()RA A FRAMT T DA (TR0 o] DAREA (17822 AT e
P BRI R R A 2P =] DU B AR RS B U TR e S 2 R [ EE R P et e
AW IRR TR E NS NEM R (HEE - R

Level 2: Attention to Facts and SkiIIs (Focus on detail & prototypical knowledge)

TR RN E T A RS CR R 4HER L BRI ATE)

Brainstorming exercise on stewardship. After defining what stewardship is, have the students brainstorm
about different ways that they themselves have shown good stewardship. How have people whom they know
shown good stewardship?

HWEHEIEE - CERMEEEHR - BT ER M S & HRLE AR B ARV ER - A
AR (PR Ay AR B A Y 2

Assessing resource availability. Find examples of ways that people budget their resource use. What are
some effective ways that the students budget their own resources?

EREEREIR - = M2 Het M iEs &R EF - Ut 222 ekt M E ERA S 5
A?

Create a poster demonstrating stewardship. Have students work in groups to create posters
demonstrating stewardship. Assess by observing participation and quality of the poster.

SERBUERFHEH - Eil/NHTTE > BYREEROREVE R - (RS54 S BLIR BURR A B AKET 2=
IR o

Pursuing good health as stewardship. Brainstorm with the class about how caring for one’s body,
appearance, and overall good health are related to good stewardship. What are some of the benefits that one
might experience from such pursuits?
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EXREFEE R ER - BB ANK IS - ST 5 OB - MR BRI A IVIEE -
RV EH - WERERFAFIVER - SRR RYE?

Discussion of respecting other people’s property. Ask students what it means to respect other people’s
property. How do they feel when someone messes with their stuff? (From Teaching Character)

BEM A ENS G o 24 (RS A ZENEE? EF5 AFrElL T MFIEVER - fIaYE
2 A{A]?

Level 3: Practice Procedures (Set goals, Plan steps of problem solving, Practice skills)

FE3: BB GOUE IR - sTEMEBAPER - SERRE

Write letters of thanks to those who show good stewardship locally. Have the students write letters to
the local groups and clubs that have shown admirable stewardship in their group’s activities. Include in the
letter the ways in which the groups’ stewardship has helped the class and the community.

RS RSB EFEENA - A SESEH A BRI SR RSB - £
(B Kz A B E B 8 B 2 R A -

Planning stewardship. After finding out about their own stewardship (based on above Level 2 activity
“Brainstorming exercise on stewardship”), students make a plan for improvement. Assess with write-up of self-
assessment and improvement plan.

SFEEHER - REERIEE WV R - BAERMM AN E SR - 2ARTENEET
= AR (E A SPGB 5 T AR EAG R -

Self-assessment on resource use. Students keep a record of how much of the following they use in one
week: water, heat, electricity, foods, transportation, etc. Students come together and graph their usage of
each resource.
HWNEREARNEBEHE o S2A5E DU TIVEREAIR K - BBR - & - 8 O8 TR FHFL
¥ o BAEBIERR » RHETHEIRIYEE SN -

Advantages of being good stewards. Ask students to identify the advantages of being good stewards. How
do they and others benefit? (From Teaching Character)

EFEHAREERS - ZOREANHINE FEHE AREE - FEHEAE C M AGHESNST (g
HE) )

Creating plans for respecting property. Students create a plan together for respecting school property.
Whether it be through a poster campaign, or patrolling, or “town-meetings,” the class should lay out a detailed
plan to implement their objectives.

REEMERGTE - SAHERITEEREVENGE - XN DUE EEHREEE - fERE
YESEE R o PRSI TR ER Bt MY B A -

Invite a local expert. Have the students invite and host a local expert(s) on stewardship in a particular
domain, e.g., energy conservation expert, recycling commissioner, etc. Ask the local expert to help the class
develop a plan for stewardship (for the class, the school, personally). Invite the expert back in several months
to hear reports about how the plan implementation has progressed.

BEEH T ERVER - SRR RS TSN LRSS - 0 ER A FIHEIEAVE IR - AAERRE
B~ BROEFHRE %  FRMITERE ISR T B E (R DTN ~ 28 - [A) - 2
A& » BEE% B B I EE T E TV ER G TR, -

Self-assessment. (1) Students interview community members or elders with questions listed below. Or (2)
Students answer the questions themselves. Sample questions: (a) How are you a good steward of your gifts
and talents? (b) How well do you take care of yourself physically, mentally/emotionally, spiritually? (c) How are
you a good steward of our land? The earth? (d) How are you a good steward of the place you work or go to
school? (e) How are you a good steward of the place you live? (3) Make plans to be a good steward and carry
them out.
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EERETR - (DS ER AR - DL I - S5 QS B TIES AR - B )
MECES H—EFEHEA » ZEERIRIYRIREA 8E? ORI TESIREE C S ~ L - BAVERE? ©
IRAEPEFRATT Y T3t ~ HEER - S — (B Y (IR E IR TAFEaEERRE - — (L E A (o)
IRAMEAERTE RS - S— P E B Q)L E — (BB AR H g T5tE

Stewardship in a particular domain. Invite a representative from a particular line of work (e.g., farming,
manufacturing, labor, management, social service) and ask them questions like these (send the questions
ahead of time): (a) How is your business or line of work a good steward of our land, of our people, of our
planet? (b) What steps do you take to maintain a healthy planet, a healthy neighborhood?
ERERBNER - B ESENAFTREES - T - 51T - B - i)l B gt MR
GEFRAMEET )RV AE RS TAE » SRR LM - AR - f7EAGER - i@ — @S A o)
U B R R AT PRy - FIARYEERREIYITE ~ —(E{EFEAYASE?

Level 4: Integrate Knowledge and Procedures (Execute plans, Solve problems)

Fih4: EORBES R TE - AT

Resource budgeting. Using information from their self assessment (developed in above Level 3 activity “Self-
assessment”) on resource usage, have students budget themselves on resources usage. The class or group can
decide together on limits. Assess by having students keep track for a week and report to their group and class.
BIFRMERE - (EH2E A IGTENEN(HIUFESSHEIGTR) @ BEAGRE CEERIIER © PHEREV
SH AT DAFL[E R E Aty 8 IR - B2 EE SCsk BBV EIREEA - 7Y/ NHECHEAR R - (E RaT 2R
;;% o

Implement an action plan for a healthy lifestyle. Have the students create an exhaustive action plan for
good health. Include things such as diet, exercise, appearance, time management, etc. Ask them to implement
their action plan for one week and report back to the class about their success and the benefits of it. Good
Steward

BT RRNAE NS T IRTEETE « B R - B —EASEETERESE - REEEER
BEtE R AR IBRETEHE--FE - SOREAFIRGUTEE B RN EEREE RS THY
1R - RIFERE -

Group stewardship of the environment. Students participate in a local group that advocates
environmental stewardship (e.g., recycling, roadside clean-up, etc). Consider participating in the “Care for a
Highway” program where a club or organization agrees to keep a stretch of highway clean for a period of time.
RIENERER - 24207 FHEEREE A ERS 0 ERE RN - EpEE - HE) - BRESE TR
DA RS, o EIRSEAHARE S 2 TFRs | TEE— R -

| respect property. Students implement the plan a plan for respecting school property in the Level 3 activity
“Creating plans for respecting property.” Whether it be through a poster campaign, or patrolling, or “town
meetings,” the class should implement the detailed plan for the benefit of the entire school community. Assess
with a report on implemented plan.

WREEME - 2EPTEPSTEEREMIVETE - PSR eHsE - REKESGEHEEE# - I
PR R BRIV - BRI TETE - BB AT TR S SRS R -

2c. Acting Responsibly by Being a Global Citizen

E—EHEAANRRKEHEE

LEVEL 1: Immersion in Examples & Opportunities (See big picture and basic patterns)

FR 1 B AR E B E (SR IR ELE A S0)

Documents of global significance. Have students read one or more of the following documents: United

Nations Declaration of Human Rights; United Nations Declaration of the Rights of the Child; Kyoto Global
Warming agreement; Nuclear Arms Test Ban Treaty. Have them gather more information from the web or
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library and report on it. If possible, invite experts into class to answer questions about the document and its
impact.

SR EEMRER o EEAE TS —THDL ERY T E R SR AREEN  Bha R S E ARERREH
TH IR LRE S © T ENEEE S - SR AR ARs b aE F5 AR s S YR R H R - 40
RATHERYES - B ERAHIS A B R FERE L ERA S BRI M & e 2RV 2 -
Understanding national citizenship around the world. Conduct research on citizenship in other countries
(selected by student or teacher). Report on similarities and differences with U.S. citizenship. Discuss why it
might be important to understand the differences in various nations’ understanding of citizenship.
THEAEBRA A REFEERR - $TTAN EBER A REFERBHIHTL Tt 22 H 84 52T
HERE) - EAFENBEZRE LS RAVENZE L BEEEARAREERRE o 55R8 T AR ERIZRATA
R HERM -

Consider the “global thinkers” in your life. Have each student make a list of the “global thinkers” in their
lives. (Global thinkers are people who think about being a global citizen, who are concerned for people who
live in other countries or for future generations, and who think about their impact on the future of the world.)
In what ways are they global thinkers? How do they stretch us to see the world, and our relationship to it, in a
different way? What other qualities do they have? Assess by having the students report on the best global
thinker he or she knows.

FEEFETREE T 2RENEEE | - BEUEETIERERMEESHIEE - (2EMEEEEEN
R ARAIA - MR A BRI ~ R LARKRATEA - MLFEE B S FRAYARK
AIREERCAY R o ) (EWME DT - S 2 BRAEAYE S 2 T B A E R 5 Ea (1
SRR MFTA PR E Y E R A e IRl B L BEE » AREHEREY -

Level 2: Attention to Facts and Skills (Focus on detail & prototypical knowledge)

FR2FBNE TSR R A A A ARG

Historical examples of global citizenship. Ask the students to brainstorm about those in history who might
be considered global citizens and why. Consider those who have impacted the world for good, such as
inventors, peacemakers, religious leaders, etc.

RN REFIRBERE S BB - SRR R - BB ERE AR AT AR B
BEAPLEH R EH FEERATA » W3R ~ MR ~ SRAGEM - FF -

Current examples of global citizens. Ask students to (a) define what they think global citizenship means, (b)
explain the behavior of one who might be described as a global citizen, (c) what might the students do to be
better global citizens?

ERAMEALARIFIT - ZOREA(ERMEFEFAR? O R AREHIT A, OF4EFTUE
JEEABUR B 5 BEAF AT SR A R

Highlight global citizens. Share with the class how people like Jimmy Carter and Mother Teresa of Calcutta
have been, through their work and their lives, global citizens. (You can find stories about such people in
numerous books at your library.)

SRR AR o PSS i G5 H AP AR SERIAEAE 20K RFF ~ TN S B RHEZL - Ry
—4dr o WMEE TARBLARTE | BFHAAR - (IRF DEESEE P HER S 2 5 E ARYHER)

Ethical role model. Students are encouraged to be in contact with an ethical role model who is generous to
others on a regular basis. Optimally, this ethical role model would be similar in many respects to the students
(age, gender), yet have higher status (is considered “cool”) and perform actions in situations that are similar to
the ones the students face. Assess by having students write up their interviews and present them to the class.
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fi s ARSI - SUEIER AR B S TP S B A\ B R PR RS A R R [ E VIS - BV IEIE - S RERAS
FRABLERAF R B AR LR B RIAE ) » (BRI (el R TRES) - 1 Bt & B 52 A P A
HIRTRE - 2R ER A BE RS 2kl [ DE b [F] B a5 AR E T 22 -

What can you do at school? Brainstorm a list of ways in which the students could demonstrate global
citizenship at school. Point out that global citizenship can be exercised right at home and that things we do
everyday (e.g., recycle, be informed about world conflicts, write our government representatives, etc.) can
potentially effect the wider world community. Assess by having students compose a personal list of ways they
are already good global citizens.

TEBBRAR DUBER? S22 A M T 1050% - FI 2R A v ITEERA BT » ARFFRMFL A RAERIZETS - fath
N RAERIZA ] LU 28 H A& R M ] USSR B R R » QU-EIRE ~ T gt 5FEzE ~ 53
HEINE 8- F% o) BUEI g RMN TR E R AR E: - FBEATIHE AR - BT
TIPS AR H G2 AR AR -

Level 3: Practice Procedures (Set goals, Plan steps of problem solving, Practice skills)

FE3: WEPR GOUE HIE - sTEMERIPER - SERHE

World awareness activities. Build awareness of world problems with activities such as “Hunger: A World
View” (Center for Learning, 1997) an activities-based lesson about world hunger meant to raise awareness
about the problem of world hunger and how one can help. The class should follow through with one of the
ideas and help. Assess by having students choose an activity and write up how they could tackle it.
HABRIES - FESEE T B SRR - a0 T Elak R, ( () 0 1997)
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Invite international organizations that have a global impact. Invite someone from an international
organization such as the United Way, the Red Cross, the International Monetary Fund, or another such
organization to speak to the class about what they do and how they are funded. Ask the speaker to talk about
the importance of their work and the impact it has on the people they serve. Assess with reports on what they
heard and how they could help.
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Investigate an international organization. Identify an international organization that provides services
throughout the world and write a report on this group. What goods or services does it provide? Where does it
get funding? For whom might such an organization be particularly important? Assess with report.

W —EERPRAH S - o —(EEIRAHSS - Sam eI i AR i - I BB s ARER N L 404 -
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Self-assessment. Policy experts have identified the public virtues and values that a global citizen should have
in the 21stcentury. It is anticipated that if people around the world do not develop these characteristics, there
will be more wars and threats of war. The experts agreed on the following characteristics, in descending order
of importance.
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1. Approaches problems as member of a global society

2. Works cooperatively with others and takes responsibility for one’s roles
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and responsibilities in society

. Understands, accepts, and tolerates cultural differences

. Thinks in a critical and systematic way

. Resolves conflict in a non-violent manner

. Adopts a way of life that protects the environment

. Respects and defends human rights

. Participates in public life at all levels of civic discourse

9. Makes full use of information-based technologies
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(1) Have students interview community leaders about these characteristics: do they think they are important?
Do they see them in the citizenry? How are they promoting them? (2) Find examples of other communities
success at fostering these characteristics. (3) How can the class and school foster these characteristics?
(DFEEATFATEEEN - DL B ARFFE: e Gl A eFPaREE e S Em Ry E
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Being a global citizen at work. Have students interview adults from different professions and lines of work
about the list of citizenship characteristics. Do they following these recommendations? Why or why not? Have
students report on their findings.
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Level 4: Integrate Knowledge and Procedures (Execute plans, Solve problems)
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Adopt a child/family. Ask your students if they would like to adopt a child in another country. Figure out
what it would cost to do this and make sure that your students are willing to bring in the money. Have the
students write a letter to the child. Alternatively, you could ask the students to adopt a needy family for the
holiday. Have the class talk about what they want to provide for that family and divide up the responsibilities.
(You might wish to make sure that the needy family does not have children at your school.) (From Teaching
Character)
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Be a global citizen! Choose a way to exercise global citizenship and do it! Whether it be something that the
student does regularly, or something that they’ve taken on anew, at the end of a week have the students
report to the class on what they’ve done, e.g., recycling, study of global conflicts/issues, wrote letters to
government representatives about issues of concern.
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Voluntary simplicity for a day. Have students read about voluntary simplicity or invite to class a local
community member who voluntarily lives simply. Ask them to describe what this means. Have each student
identify one area where he or she can simplify his or her life. Have them practice simplifying for a period of
time, and report on their progress.

BB EEEREITE—H - SRR AR B SRR S S RS & T B R A SRR B
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3. Valuing Traditions and Institutions

EREREE R

3a. Valuing Traditions by Identifying Them

7 Bel EME R E R

LEVEL 1: Immersion in Examples & Opportunities (See big picture and basic patterns)

TR RARBE PSS E T (SRR IR BB AT

Community traditions. Have students interview local community leaders to find out about the traditional
ways of organizing the neighborhood(s), fostering change, supporting neighbors, helping the less fortunate,
etc.

HHEEE o BT EHE NS AR @A - (s BEEE) - BR5E--F
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Holiday traditions. Have the students find out about local holiday traditions. For example, what do people
do to celebrate the 4w of July? What are some of the varying family customs around the celebration of
Christmas, Hanukah, or Ramadan? Why might traditions differ among families? Why do they become
important?

B E &R o SRR EHAVET HE4R o G0 BBE H AP el B0 YR FE A B U BRI AT ~ R BHE ]
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The successful marriage. Interview a couple who have been married for more than ten years. Ask them what
characteristics they think are important in helping them stay together. Assess with a report on your interview.
(From Teaching Character)
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Respect for my culture. Students interview elders in their communities about the community’s customs and
traditions. How do they honor the traditions and customs? How do people of different age groups honor
them? What are the benefits of these traditions and customs? Students report on their findings.
BERASUL « BAFBS T EARER T @AY R B o 0 o] S it B E 5 R [F] 4
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Level 2: Attention to Facts and Skills (Focus on detail & prototypical knowledge)

F2F BN E TR R AN ST S B A AI3R)

students find out about local customs, e.g. holiday parades, annual school events, local cultural festivals, etc.
Why are they important for the community? For whom might they have particular importance? (From
Teaching Character)
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Valuing family. Research your family name by interviewing family members or using other resources. See if
you can find out its origin and meaning. Assess with a report summarizing what you found.
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Investigate traditions. Have the students investigate the roots of various traditions, e.g., wedding rituals,
holiday customs, family traditions, etc. Encourage a conversation about the importance of these traditions.
Assess by having the students report on what they’ve learned.

HEMELR - FEEAEFEELTHESIRE - 08656 - SHEG - REESR - FE - BRI E
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Level 3: Practice Procedures (Set goals, Plan steps of problem solving, Practice skills)

FFER3: GBS BR GUE HIR ~ sHEfTEMPER « SEHGE
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Involvement in community traditions. After interviewing local community leaders to find out about the
traditional ways of organizing the neighborhood(s), fostering change, supporting neighbors, helping the less
fortunate, etc., have the students investigate how they can get involved in such organizations.
SEMENES - ZES T EEE AR BT EEE A EH S AN A R (R
o WfE ) > BRI ES---H 0TI o SRR E M A DIA A 2 B i R H AR -

Practicing a tradition. Students select a tradition in which they would like to get involved, e.g., attending the
meeting of a social club or order, participating in an Irish dance class, cooking an ethnic specialty, etc. Have
them report back to class on their experience.

BB —HES - SAEE-HMMTESEE R ES - WS BRI E R - S (S R
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Trying different traditions. Students identify a tradition outside their own and participate. Have them
interview those who continue the tradition. Have them report back to the class on their experience and on the
importance of the particular tradition to those who continue to honor it.
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Level 4: Integrate Knowledge and Procedures (Execute plans, Solve problems)
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Leading a tradition. Have the students take charge of an old tradition in the school or neighborhood. Have
them investigate its importance before taking it on, and then put them in charge of conducting it for a period
of time. Encourage them to reflect on why people might value this particular tradition.

FHEIRELS - FREEREGE Y BE—THEL o BEEAL T RIETRESAVE S - 2R R
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Adapting a tradition. Encourage the students to investigate traditions of other cultures and societies and
adapt it for a classroom or school activity. Have a group or the whole class be the planning team and include in
the event as many educational elements as possible. Invite those who are of that culture, or who have been
helpful in educating the students about the particular tradition, to the event.

BH—IRES - sS4 S BB GV ESR - BHE TG SR E R EE -
HEA N EIHERETEERK - I BTSSP EERENITE - BiEZ UHAREEENEE 2445
{EEEYRIAN » —[FSBUEE) -

3b.Valuing Institutions by Understanding Social Structures

T At AR E R A LR

LEVEL 1: Immersion in Examples & Opportunities (See big picture and basic patterns)

TR BARBEFEEE (S EA LA R)

Taking a look at non-profit organizations. Students interview or correspond with leaders in non-profit
groups to find out how they accomplish their goals. How do they view their work in terms of constitutionality?
How do they benefit society?

IetRIEE RIS - 24 TR IR EFIAHERAVHE NSRS TR Mo 2 s HAE o e B R
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International structures. Divide the class into groups and have each group research the role and structures
of international groups such as UNESCO, the United Nations, UNICEF, etc. What is the mission of each group?
How does each benefit society?
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Social structures in action. Visit a social institution such as a hospital, a police station, a traffic control
center, or a city council meeting. Students keep notes on what benefits the institution bring to the citizens and
later discuss the experience. Assess with an essay after the discussion.

T EHEBHATE) - S5 (ErE g > QBT - IREFT ~ SSEERI OB o BB
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Level 2: Attention to Facts and Skills (Focus on detail & prototypical knowledge)
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Classroom discussion about social structures. Facilitate a classroom discussion to answer the following
guestions: What are social structures? Which of them do you participate in, either actively or passively? How
do they benefit society?

DEkaTam—o et & 4HER - (EAErRE SRR B DU N YRR (TRt S 4H AR N b — e EE iR L&) -
BB 2 B A 2 A
Consider a world. Encourage the class to consider a world where we did not value and sustain social
structures. What would it mean for society? Who would lead? Who would follow? Lead the discussion toward
a greater appreciation of social structures and their contribution to the common good and social order.
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Understanding the responsibilities of citizenship. Have students write an essay on what responsibilities
they have as citizens of the U.S. This is a free country, but can you do anything you want? Why not? Assess by
essay. (From Teaching Character)
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Team work as a component of effective social structures. Have students work as a team on a project and
then lead a discussion on the following questions. How does one’s experience on a sports team teach one
about effective teamwork in a club or organization? What elements of a successful athletic team might inform
and enhance the effectiveness of a social club or group?
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Investigate community organizations. Ask each student to investigate a particular community
organization, whether local, regional, national or international. Encourage each student to speak to a member
of the group, or if not possible, to research the group on the internet or elsewhere. Assess by report to the
class.
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Level 3: Practlce Procedures (Set goals, Plan steps of problem solving, Practice skills)

FE3: WEPR GoE HIE - sHEMEBIPER - SERHD)

Participating in community organizations. Students select a group and become a student or honorary
member. The group could be international, national, regional, local non-profit or government related. Students
identify how these groups work on the inside. Assess with report to the class.
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Visit the local City Hall or government building. Conduct a class activity that visits the local city hall. Have
the students arrange a meeting with a city official at that time, i.e., the mayor, city administrator, local ward
supervisor, etc. Ask the official to speak about the importance of social structures/organizations for the
common good.
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Level 4: Integrate Knowledge and Procedures (Execute plans, Solve problems)

FR4: ESERBES BT E > BANE)

Create a mock social organization. Have the students create their own activist social organization to
address a particular local need, e.g., conservation, homelessness, public safety, etc. Encourage them to
mobilize forces to address the concern, and then to act on the results of the meetings. Assess by reporting
back on results of efforts. (Note: As a long-term project, this could facilitate opportunities for many other
activities or cross-disciplinary learning.
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Activist participation in a community organization. Students identify an issue (as a whole group, small
groups or individuals) in which they want to get involved. Students then join the group as honorary or student
members and work on their issue. Report to class on the experience.
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3c. Valuing Institutions by Practicing Democracy

FEBE R T B

LEVEL 1: Immersion in Examples & Opportunities (See big picture and basic patterns)
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Government in action. Visit a social institution such as a hospital, a police station, a traffic control center, or
a city council meeting. Students keep notes on what benefits the institution bring to the citizens and later
discuss the experience.
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Duties of citizenship. Students interview a government official about the duties of citizenship. Students
should consider the ways in which they already fulfilll those duties. What privileges must they wait for in order
to fulfil, e.g. voting, military service, public office, etc.
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A story of citizenship. Read the story, “The Stone in the Road,” which can be found in The Moral Compass,
by William Bennett. Discuss how actions, not complaints, often get the job done. (From Teaching Character)
NEREFIEBIINE - RESNE 8 EAVATH - TR HEGE TR AR CEfERER) —F ik
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Supporting the military. Invite an armed services recruiter to speak to the class about the work of the
military, and of career options available. Assess by having the students write a report on what they heard.
(From Teaching Character)
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Interview someone who served in the military. Have students interview someone who served in the
military. How did they enjoy their experience? Would they encourage it of others.

ARBRAC BN o SRR A o IR0 e 2 AR At APTa fmr St A\ FR B TAFSERR?
Understanding taxes. Invite an accountant or regional tax official to discuss taxes. Why is it a duty of citizens
to pay their taxes? Discuss the goods and services that taxes provide. (Students may be unaware of many of
the ways taxes benefit everyone.) (From Teaching Character)

TR o B R TRIEE I SRR AN BRI EEER RS o Rylnl S R E— R4t
AT DR AR SRR EEREEAR % o (BRAR MRS RGN Bl N R TR - )

Level 2: Attention to Facts and Skills (Focus on detail & prototypical knowledge)

FR2F RN BT AR AN AT A AIER)

Essay on government. Have a class discussion on each visit to a social institution; and then have each

student or groups of students write about government and the particular institutional function which they

visited or were assigned.
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Classroom discussion about government structures. Facilitate a classroom discussion to answer the

following questions: What are government structures? Which of them do you participate in, either actively or

passively? How do they benefit society?
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Discuss freedom of speech. Invite a member of the American Civil Liberties Union or a constitutional scholar

to discuss the importance of the freedom of speech. Why is this a very important part of our country’s

identity? How has it been denied people in various places throughout the world throughout history? (From

Teaching Character)
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Conduct an interview about taxes. Ask your parent or guardian how he or she feels about taxes. Do they

think taxes are necessary? What percentage of their income goes to taxes? Assess with an essay about how

the government could get money if it didn’t have taxes. (From Teaching Character)
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Investigate the life of an American Hero. Invite a local hero or read about one. Why is this person an
“American” hero? How does he or she reflect the values of our nation? Would this hero be a hero in any other
land or nation?
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Study the structure of our local and national government. Have the students do a chart explaining the
role of the president, senators, and representatives on the national level, and another of local officials, e.g.,
mayor, city council members, etc. Include on the chart the names of the present office-holders in each case.
Discuss the roles of each.
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Level 3: Practice Procedures (Set goals, Plan steps of problem solving, Practice skills)

FE3: WEPR GoE HIE - sTEMEBPER - SERHD)

Classroom government. Discuss with your students the governing of the classroom. What is required for the
good order of the classroom? Who is responsible to see that good order is maintained? Discuss ways to govern
the classroom. Implement one or two.
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List of duties for a good citizen. Design a worksheet on which students list duties of a good citizen and
benefits of being a good citizen. What are we entitled to as citizens of the U.S.? What are we responsible for?
Have students assess themselves on how well they are completing their responsibilities. (From Teaching
Character)
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Practicing democracy in everyday decisions. First discuss how we exercise democracy when making group
decisions, such as choosing a movie to attend. Have students keep a journal on their different experiences of
democracy during the week. When they report to the class, have them indicate where democracy could be
practiced more or better.
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Different governments: an ethical perspective. Have students research different forms of democratic
government that exist or have existed around the world and report to class. Does the government act in the
best interest of its citizen? If yes, how? If no, why not? Does the government have safeguards to prevent a
“bad” idea from becoming law? If yes, what are they? How many people are involved in making decisions for
the nation?
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Level 4: Integrate Knowledge and Procedures (Execute plans, Solve problems)
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Community participation. Consider ways in your class that others have contributed to the good order of the
community in which they live. Plan how they themselves can contribute to the civic good in solving a local
problem. Execute the plan.
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Run a mock meeting of the U.S. Senate or House. Have the students run a mock meeting of one of the
Houses of Congress. Designate a Speaker, and particular members and reenact a typical gathering in a
Congressional chamber debating a bill which addresses a particular issue of concern to the class or the
community.
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Write letters to political leaders on important local and/or national issue(s). Have the students write
letters to their municipal, state or national political leaders about an issue of concern. Read the letter to the
class before sending it. Report on reply if and when one is received.

RELBUAEH Bl AR EREEEMENGERE - S ESEETEIT ~ INBUFEGE 2B BUEE
fl > SRIAt AR REL LY — TR - RHEF AT » SRR - 212 - EWEIBUNE BEIER » [
P -



Ideas for Developing Skills 30

4. Resolving Conflicts and Problems
FR A BT SR B R RE

4a. Resolving Conflicts by Solving Interpersonal Problems
EiBfE NBE A 2 IR RRE SR L 2
LEVEL 1: Immersion in Examples & Opportunities (See big picture and basic patterns)
FR1: AR TR G (S AR AE )
Types of interpersonal conflicts. Have students keep track of conflicts between people. Bring examples to
class and make a large list. Categorize the situations into groups such as: sport competition, want same thing,
think differently, etc. Have students then keep track of how many of each type they encounter interpersonally
over the next week. Report to class.
NEE A RIEZEEAY o SR AR ek N\ 2 REIHVEZE o R sy 2B B30 H Y HUBE o BT
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Study interpersonal conflict. Have students watch film about an interpersonal conflict. What was the
conflict about? Discuss the perspectives of each party. Assess whether or not the outcome was successful or
not. Ask students to write an alternative outcome.
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Level 2: Attention to Facts and Skills (Focus on detail & prototypical knowledge)
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Conflict resolution techniques. Use examples of conflicts generated previously (above). Have students learn
about and practice conflict resolution techniques through role play. Assess for knowledge of techniques.
(Conflict resolution curricula can be ordered through CREnet. See the Resource List for ordering information.)
EZRRAEAG » (BN —EB YL AVESE o Eil A TR - R L (e il - (B
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Peer mediation. Teach peer mediation using one of the existing programs (Peer mediation curricula and
implementation guides can be ordered through CREnet. See the Resource List for ordering information.)
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Discuss conflict resolution options. Discuss with students questions like the following: (1) What are the
options when you get mad in certain situations? (compare healthy and unhealthy) (2) What are the options
when someone says something mean or insulting to you? (try humor) (3) What are good and bad things about
fighting? (make two lists). (4) How can you channel anger positively for change? (5) How can you counteract
friends’ instigation of violence? (6) How can you prepare for friends and even parents who criticize a non-
violent tactic?
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Level 3: Practice Procedures (Set goals, Plan steps of problem solving, Practice skills)
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Create role plays of conflict situations. Students act out conflict situations (up to point of physical contact)
then create alternative endings. (Put all this on videotape for later analysis.)
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Practice and assess problem-solving skills in context. (1) Structured conflict resolution: The students
consider a territorial conflict between a landlocked nation and a coastal nation answering the following
guestions: What does each party want? What does each party feel? What are each party’s reasons for their
desires and feelings? Do the parties understand the opposing perspectives? If not, how can they achieve that?
What are different solutions that the parties could agree on to resolve the conflict? Which one do you think is
best, and why? (2) Open-ended conflict resolution: Apply the steps of conflict resolution to this conflict. Name
each step and apply it to this conflict. (3) Students demonstrate conflict resolution in a particular relevant
domain. Give students a description of an unresolved conflict between two individuals or groups. Ask the
students to go through the necessary steps of resolving a conflict, either in written format or in a role play. (4)
Essay. Students write an alternative ending to a conflict encountered in history or literature.
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Fight fair. Have students role play fighting fair. Use scenarios of conflict that they have faced. Fighting fair
means airing a disagreement with someone in a respectful manner. It means not running away from the
disagreement, suppressing your feelings, or blowing your top. Instead, it means the following: (1) Discuss the
problem as soon as possible, at a time when both people can focus on it. (2) Use “1” statements to tell the
other person how you feel (e.g., “I feel angry because you did not meet me at the scheduled time.”). (3) Do not
use generalizations. (4) Do not use putdowns. (5) Stick to the problem at hand. (6) Attack the problem not the
person. (7) Don’t be defensive. Listen. (8) Try to see things from the other person’s perspective. (9) When
feelings get too heated, take a break and return when you have cooled down. (10) Don’t make assumptions
about the other person’s view—ask. (11) Work as a team to solve the problem. (12) Forgive, accept and affirm
the other person.
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Identify and articulate different viewpoints. Students identify contrary ideas in the news or in a classroom
discussion. They practice articulating different sides of a controversial issue even if he/she feels strongly about
it one way or the other.
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Level 4: Integrate Knowledge and Procedures (Execute plans, Solve problems)
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Coaching conflict resolution. Students help other students (same age or younger) resolve conflicts (real or
hypothetical). Have the participants and the rest of the class evaluate their coaching and have them evaluate
their own coaching.
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4b. Resolving Conflicts by Negotiating
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LEVEL 1: Immersion in Examples & Opportunities (See big picture and basic patterns)
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The nature of conflict. Discuss how conflict is a normal part of human life and that moral (or ethical) conflict
is necessary and inevitable in life. Getting along with others has to do with negotiating ‘my wants with your
wants.” Have students find examples of conflict and negotiation.
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Aspects of successful negotiation. (1) Invite a local mediator (or some type of negotiator) to discuss
mediation/negotiation with the students. Have them describe the steps they take, pitfalls and challenges. (2)
Present to students film clips or written excerpts from accounts of successful negotiation. Students identify
common characteristics. Assess their responses to a new conflict.
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Level 2: Attention to Facts and Skills (Focus on detail & prototypical knowledge)
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Group decision making. Students discuss a conflict situation in small groups. Each group discusses the
positive ways to handle the situation with these instructions: Develop several possible courses of action and
choose among them; develop pros and cons for each possible action. Remain flexible; try another course of
action if others did not work.
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Negotiations in the public sector. Study historic negotiations in the public sector. For example, negotiations
about environmental policies (e.g., demonstrations against the Trident submarine, against the World Trade
Organization) or about negotiation during standoffs between authority figures and citizens (e.g., Ruby Ridge,
Waco). How did or didn’t the parties negotiate? What was each party’s perspective? Was the outcome
satisfactory to both sides? What could have been done differently?
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Basic negotiation. With simple, everyday scenarios like the following, have students practice the steps listed
below. Scenario: (a) both students want to use the same computer (b) my brother wants to play his stereo
loudly but | want to do my homework (c) | want to watch x television show but my sister wants to watch y (d)
one student wants the window open, the other wants it closed. Basic steps: (1) Figure out and agree on what
the problem or conflict is. What are your needs? What are the other person’s needs? (2) State the reason’s for
your viewpoint and listen to the other person’s reasons. (3) Show that you understand the other person’s
perspective by paraphrasing what they said. (4) Come up with at least 3 possible solutions that address both of
your needs. (5) Agree on one of the solutions and carry it out. (6) Check back later to see if it’s working and
make changes if you need to.

AR o BB R ATRER EE - SR SE TR o 20:() W 7 B2 HZ ENF A - (0)FEHE
PREFEENIHER ARV MV ES) - OBMEEHEE G HEZRGHEE S - (d)—rZ824 48
B I oo — (24 TR P RS - AP B (D IR EZERE - IRAVFRZE R S — TR
@?(2)%2&%5’9%&%EI@&FE&%%??E@@EB Q)i EEER T RERHEERE JTRVEE - OERFE R
D ={EfgR T > A LAERE R A THYRREE - (ST E REERVE AT RO HETE » (0212 [
RAg R T e S i L B 2830 HATA 7R SR EOE S Y% -

Level 3: Practice Procedures (Set goals, Plan steps of problem solving, Practice skills)
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Advanced negotiation. D.W. Johnson (Reaching out) suggests several steps that should be taken in a
negotiation. Have students practice these during role play. (1) Agree on a definition of the conflict or problem
by describing what you want, how you feel, and listening to the other person’s wants and feelings. After this,
agree you have a mutual problem, but that is small and specific. (2) After expressing your interest in
cooperation now and in the future, state the reasons underlying your viewpoint and listen to the other
person’s reasons. Focus on wants and needs, not positions. (3) Understand the other person’s perspective.
Paraphrase what the person said to make sure you got it right. Make sure the differences are clear to each of
you. (4) Empower the other person by presenting flexible options. Come up with a number of creative, win-win
solutions. (5) Set up an agreement that meets the needs of both participants, that both agree is fair, that can
be justified, that strengthens your ability to work together. (6) Set up a time in the future to check on whether
things are going as planned. Role plays could include: (a) your brother wants the last piece of cake and so do
you (b) your mom wants you to babysit your little sister but you want to go to the park with friends (c) you
want to participate in the local recycling program but your parents don’t want to take the trouble (d) you want
to go to the party with your friends but you don’t want to smoke or drink like they plan to do.
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Scenarios of conflict. Students find examples in which there is a conflict (between individuals or groups) and
act them out with several alternative endings using negotiation skills.
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Balancing competing interests in negotiation. The student takes on the role of a judge and negotiates a
dispute between neighbors (e.g., who want control of the stream that runs between their properties). Fellow
students and teacher assess their success.
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Negotiations among citizen groups. Study the negotiations of citizen groups locally or nationally in one or
more areas (e.g., what books should be in the school library, how to develop a certain part of town, about how
to alleviate poverty in the community, how to zone neighborhoods). Students analyze and report on whether
or not the parties used negotiation skills (from Level 2).
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Study a famous negotiation. Read about a historic negotiation and analyze which steps were taken in the
process. Were the results fair? Possibilities for study are: (a) Peace agreements in areas of conflict such as the
Middle East (e.g., Oslo agreement), Northern Ireland, between Ethiopia and Eritrea, Falklands war between
Britain and Argentina, India’s independence from Britain, the end of apartheid in South Africa. (b)
Environmental agreements on whaling, fishing, polluted emissions. (c) Trade agreements like the North
American Free Trade Agreement between the U.S. and Mexico.
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Level 4: Integrate Knowledge and Procedures (Execute plans, Solve problems)
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Coaching others on negotiation. Using the following techniques (from Level 2), apply them to an actual
situation or role play: (1) Separate the people from the problem; (2) Focus on interests not positions; (3)
Generate a variety of possibilities before deciding what to do; (4) Insist that the result be based on some
(jointly searched) objective standard (agreed upon outcomes). Determine success according to the satisfaction
of the parties at the conclusion. (See Fisher, Ury, & Patton’s (1991) Getting to Yes for a more detailed
description of this process.)
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Use democratic procedures in the school or classroom. Set up a classroom or school structure that
reflects the “Just community,” a type of school in which teachers and students share responsibility for the
welfare of all students and share the process of governance. Teachers and students meet weekly to set rules
and decide on punishments for rule-breaking. A fairness committee of students and teachers deal with conflict
resolution and discipline. During meetings and committee meetings values and morals are discussed as
expectations and values underlying rules is discussed. The teachers and students support norms that nurture
community bonding. All community members are expected to care for one another. The teachers help
students take on as much responsibility as they are able. You might role play this if it is not possible to actually
implement. Use this website to get more information: http://
tigger.uic.edu/~Inucci/MoralEd/articles/powerjust.html.
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Choose an issue and work to solve it using negotiation. Have students select an issue in the school or
neighborhood that they feel strongly about and would like to change. It should be a problem that is negotiable.
There are specific steps to use for social action listed in EA-3, Be a leader. Emphasize using negotiation as a
means to solve the problem.
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4c. Resolving Conflicts by Making Amends
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LEVEL 1: Immersion in Examples & Opportunities (See big picture and basic patterns)
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Contrasting forgiveness with grudges. Present students with different video and story scenarios, and ask
students to discriminate between forgiveness and grudges. The class discusses them, distinguishing between
forgiveness and grudges.
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Gathering examples of forgiveness. Have students find examples of forgiveness and grudges (1) from
books, or the web, (2) from family and community members. Students report on findings and (a) create
posters about letting go of grudges (b) forgiving others.
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Gathering examples of repentance and apology. Have students find examples of repentance and apology:
(1) from books, or the web, (2) from family and community members. Students report on findings and (a)
create posters about repenting (b) apologizing.
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Restorative justice. Restorative justice is a way to solve interpersonal

problems where someone has wronged another. The emphasis is on victims helping re-integrate the offender
into the community. Methods to do this include mediation, acts of reparation, financial compensation,
community service, confronting the offender with the pain and suffering of the victim, shaming the offender
and negotiating acts of recompense. Bring in experts in restorative justice. Have them demonstrate and discuss
how it works.
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Peace circles. Peace circles can be used in the classroom to discuss and resolve difficult issues or conflicts.
The parties in conflict express themselves before the group. The group helps in creating solutions that all
parties can agree upon.
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Level 2: Attention to Facts and Skills (Focus on detail & prototypical knowledge)
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Forgiveness skills. First, discuss with the students the importance of forgiveness (versus harboring grudges)
in terms of getting along with others, maintaining relationships, and physical health. Then discuss the
importance of communicating feelings and conflict resolution skills and how the skills can be skills of
forgiveness. Discussion should also include how to know if a student truly forgave another or if it was
insincere.
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Practicing forgiveness and avoiding grudges. Have students identify ways that others have harmed them
(or use a story as a source for ideas). Have students figure out in groups how a person might respond to such a
situation. Have students role play the best ideas.
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Learning from elders about forgiveness. Students interview elders about a situation in which the elder
forgave another for harming them. Students can ask questions like: (1) What was the offense and how did you
feel as a result? (2) How did you overcome your negative feelings towards the person? (3) How did you forgive
the person? (4) What advice do you have about forgiving others? Students write an essay about their findings.
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Learning from elders about repentance. Students interview elders about a situation in which the elder
repented after hurting someone. Students can ask questions like: (1) What was the offense and how did the
person feel as a result? (2) How did you overcome your negative feelings towards the person? (3) Did you do
anything to show your repentance? (4) What advice do you have about repenting? Students write an essay
about their findings.
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What if | caused a negative consequence? Discuss ways that students can make amends for causing harm.
Situations you might discuss include (a) immediate consequences to someone (e.g., loss of property, physical
injury) (b) delayed consequences (e.g., wasting water uses up what is available) (c) long-term consequences
(e.g., psychological harm of bullying) (d) combination of consequences (e.g., burning leaves creates an
immediate hazard, delayed health consequences from breathing the air, long-term consequences for air
pollution and global warming).
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Changing your heart after hurting someone. Sometimes we hurt others impulsively, without thinking. We
react angrily to a perceived threat or slight. We must learn to take the perspective of the other and feel
empathy for them. Have students read several scenarios describing one person hurting another. Have students
discuss (a) How did each person feel before, during and after the confrontation? (b) How should each person
change their thinking and their hearts to feel positively towards the other?
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Discriminating forgiveness from being a doormat. Show examples of true forgiveness (e.g., Nelson
Mandela) and examples of a person being unassertive in front of a powerful person (e.g., a battered woman
who keeps ‘forgiving’ her partner and returning to him).
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How to apologize (from Forni, Choosing Civility). Discuss the proper way to apologize: (1) you must know
exactly what you did wrong (2) you must understand the effect of your action (3) you must not look for
excuses (4) don’t use a pseudo-apology like “I know how you feel,” “l see where you are coming from,” “I'm
sorry you feel that way,” or “I’'m trying to correct the situation.” (5) Remember that an apology is not an
authorization to be inconsiderate. (6) Remember that the person may need some time to forgive you.
Continuing your improved behavior, you may apologize again at a later date.
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Level 3: Practice Procedures (Set goals, Plan steps of problem solving, Practice skills)
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Attitude Identification. In discussing a family or community story about a grudge, the class identifies ways
the participants’ thinking could have fostered forgiveness.
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Practice forgiveness. Practice steps of forgiveness on behalf of a story character or on a small personal hurt.
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Restorative justice in the classroom. Practice the restorative justice approach when a severe conflict arises
among students.
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Changing history. Students find conflicts in historical readings. They discuss how forgiveness would have
looked like and have made a difference had it been granted.
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A repentance and forgiving lifestyle. Students find examples of people who live forgiveness and
repentance on a daily basis. How are their lives different? What do they do differently?
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Level 4: Integrate Knowledge and Procedures (Execute plans, Solve problems)
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Student stories of forgiveness. Students write a story about forgiving someone and/or a story about being
forgiven. They should describe how forgiveness was communicated, how each person felt, and what happened
to the relationship.
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Journal. Students reflect and write on personal experiences with grudges and forgiveness for one week.
Students should describe what happened, how they felt, what they did, and whether or not they forgave or
held a grudge. Assess writing.
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Step #8: Making amends. Alcoholics Anonymous has 12-steps for recovering addicts to complete. Step Eight
is making a list of everyone the person has ever hurt (and how) and then making respectful amends in some
way (e.g., apologizing face to face, writing a letter to a deceased person, performing a ritual in the honor of the
person—like planting a tree). Have students make confidential lists of the people they have harmed. Then
have them make and carry out a plan for making amends to at least one of the people. Encourage them to
report to the class if they feel comfortable.
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5. Taking Initiative as a Leader

WFEE TR TEY

5a. Taking Initiative as a Leader by Being a Leader

FEH R A — L R EE R E AN BRI TEY

LEVEL 1: Immersion in Examples & Opportunities (See big picture and basic patterns)
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Defining leadership by reading stories.

After reading a story about Harriet Tubman or a similar leadership figure, focus a large part of the discussion
on leadership by having students brainstorm on what leadership means (recording responses on board or a
poster). Next divide the class into groups and ask them to rank order the characteristics of leadership and then
bring the groups together to arrive at a consensus. In this final phase, phrase words as qualities and ask
students how these words could be useful to them. Ask each student to choose a person they feel is a leader
and to quick-write for five minutes. Students can share their writing with the group and each group can pick
one to share with the class. See Paul et al (1990) Critical Thinking Handbook , pp.130-132, for more ideas.
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Choice of leadership style. Discuss different kinds of leadership (e.g., authoritarian, autocratic, dictatorial).
Have students identify these in current leaders.

FEEARAVEEE
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How do kids lead? Present and discuss examples of leadership by young people. Find examples locally or
from national organizations like: Kids for Saving Earth Worldwise (KSE, www.kidsforsavingearth.org,
kseww@aol.com), Kids for a Clean Environment (KidsFACE, www.kidsface.org, kidsface@mindspring.com), Kids
Against Pollution, Poverty & Prejudice (KAP, kidsagainstpollution.org, kap@borg.com), Natural Guard works
with innercity youth on community action projects (tng@snet.net).

ZEAEFEE ?

SR B — LR Y B T o (e E R BRI PEAR 4 T = — 25611 - 5140 ¢ Kids for Saving Earth
Worldwise (KSE, www.kidsforsavingearth.org, kseww@aol.com), Kids for a Clean Environment (KidsFACE,
www.kidsface.org, kidsface@mindspring.com), Kids Against Pollution, Poverty & Prejudice (KAP,
kidsagainstpollution.org, kap@borg.com), Natural Guard works with innercity youth on community action
projects (tng@snet.net).

Level 2: Attention to Facts and Skills (Focus on detail & prototypical knowledge)
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https://www.google.com.tw/url?sa=t&rct=j&q=&esrc=s&source=web&cd=5&cad=rja&uact=8&ved=0ahUKEwijmtzfl8bRAhUMpJQKHVtJAUYQFghGMAQ&url=http%3A%2F%2Ftrad.ibtimes.com.cn%2Farticles%2F48367%2F20160421%2F427970.htm&usg=AFQjCNGp4ndtTjsvUzHh7gsFMZkYrbFBqw
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Effective leadership. Identify effective task and social leadership skills and how situations can determine
what kind of leadership is needed. Have students identify the goals and effects of different leaders in history.
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Challenges of leadership. Discuss with the students the impediments to being a leader: (embarrassment,
not wanting to be different, thinking others will do it). Study examples in stories or history of people who were
not impeded.
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Examine the process of leadership. Have students select from a list of leaders (historical or current). These
can be political, civic, business, activist, artistic, research, scientific, technological (e.g., inventors), academic, or
cultural leaders. Students do one of the following and report on findings: (1) Read as much about the leader as
possible to find out the leader’s leadership style. (2) What important decisions did the leader make? How did
the leader change the world? (3) Shadow a local leader. Find out what a day is like, what decisions are made,
what the leader does to stay focused, what the leader does to make sure decisions are ethical. (4) Identify the
skills the leader has based on a list of character skills.
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Communication skills of leaders. Have students practice important leadership skills such as (a) Public
speaking (e.g., clear expression, good opening, eye contact) (b) Managing impressions (e.g., through clothes
and grooming, body language, enunciation and accent, how to meet someone, how to make conversation) (c)
Setting personal goals (see Action Skill # 4).
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Level 3: Practice Procedures (Set goals, Plan steps of problem solving, Practice skills)
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Identify a role model. Students select a good leader (who helped his or her entire people) and write about
how they could imitate that leader in their daily life. Then have them implement their plan and report on it.
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Find a problem. Students identify a local problem, find out as much as possible about it, generate solutions
for how to remedy it.
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Level 4: Integrate Knowledge and Procedures (Execute plans, Solve problems)
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Being a leader. Cross-age tutoring is a situation where an older student can demonstrate leadership. For
example, older students (e.g., grades 7 & 6) work with younger students (e.g., grades 3 and 4) on homework or
a community service project. See the appendix (p. 127) for instructions.
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Inspire others. Students practice techniques for helping others get motivated to take ethical action.
According to M. Gladwell in The tipping point, there are three things that come together to make social
change: (a) motivating the persons who are messengers to others, (b) making a message that sticks in people’s
minds, (c) changing the context so it supports or stimulates the behavior you want.
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Give advocacy speeches (suggestions adapted from Dianne de Las Casas). Have students develop advocacy
speeches to persuade an audience to support a change that will help the community. The speakers should
remember to: welcome the audience, connect with the audience, maintain eye contact, mean what you say,
tell the audience what you are going to say, say it, and tell them what you said, make several clear points.
BB BERE (4 H Dianne de Las Casasf/y7:)
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5b. Taking Initiative as a Leader by Taking Initiative for and with Others

FEH BB A S FREEFEE N EERAUTE)

LEVEL 1: Immersion in Examples & Opportunities (See big picture and basic patterns)
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Leaders who helped others. Read stories about social leaders who helped their communities and discuss
what would have happened without them.
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Self-sacrifice. Read stories about social leaders who helped their communities at personal cost.

SE2EL L
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Family decisions. Discuss the different ways families make decisions.
KEERTE
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Decisions with friends. Discuss ways people make decisions with their friends.

B MURTE
af ai AMPIEEAT A A E R T3

Community decisions. Watch an example of community decision-making.
HHEREK
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Level 2: Attention to Facts and Skills (Focus on detail & prototypical knowledge)
T2 RN EE AR CF A AT AR5

Local leaders. Invite local community members who have been active in speaking up for the disadvantaged.
Ask them about their challenges and necessary skills.
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Finding out about family decision making. Students interview their parents or other adults about how
they make decisions in their families. Report to class and discuss the differences and options people have.
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Finding out about decision-making with friends. Students talk to older students about how they make
decisions with their friends. Report to class and discuss the differences and options people have.
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Finding out about community decision-making. Students interview community decision makers about
how they make decisions for the community. Report to class and discuss the differences and options people
have.
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Level 3: Practice Procedures (Set goals, Plan steps of problem solving, Practice skills)
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Social Action. Students work in groups to initiate social action. They can choose a social problem to work on
over the semester. The teacher and group members evaluate the leadership style of each group member (see
descriptions of leadership styles at http://www.casaa-resources.net/resources/ sourcebook/student-
leadership/leadership-styles.html or in Dorothy Sisk and Hilda Rosselli’s (1987) Leadership: A special type of
giftedness). (Example: Students may choose to create a recreation center in town for at-risk students where they have
access to social services. They might work with the town board, write petitions, and lobby public officials. They may write
grants, organize committees, and conduct opinion polls.)
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resources.net/resources/ sourcebook/student-leadership/leadership-styles.html » [/ &z Dorothy Sisk and Hilda
Rosselli’s (1987) Leadership: A special type of giftedness)
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Role play leader decision making. Students practice skills in ethical leadership (like listening, making
decision with everyone’s welfare in mind, etc.). Assess with written responses to scenarios. Students take on
the role of leader and decide what next steps to take.
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Taking initiative for the common good. Students brainstorm about current needs in the classroom, school,
or community. Have someone from the community come in and talk with students about service, sharing their
stories and experiences. Students perform some school, civic, or humanitarian service.
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Practice group decision making. Maier (1963) and Turner and Pratkanis (1994) have six suggestions for
group decision making that have been shown to increase critical thinking and avoid the pitfalls of groupthink
(where the group agrees without critical thinking): (1) Don’t accept the first answer that comes up. Explore
alternatives. (2) Keep focused on solving the problem, not criticizing other people or their ideas. (3) Keep track
of all suggestions so that each can be fully explored. (4) Select a set of options and ask evaluative questions
(e.g., what would that mean? what would happen if we did that?). (5) Protect people from individual attacks,
especially those expressing minority opinions. (6) Make one of your goals understanding and resolving the
differences of opinion in the group. Have students lead one another in decision making. Have them practice
until they can master the procedures.
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Decision-making in class meetings (from Classroom strategies for teaching respect and responsibility).
Facilitate class meetings led by teachers, usually 10 to 30 minutes long, on a consistent basis. Specifically,
sticky situations type of class meeting helps students work through difficult situations, enabling them to
develop skills for real situations, including the egostrength to do the right thing (see Lickona, 1991, for more
details).
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Level 4: Integrate Knowledge and Procedures (Execute plans, Solve problems)
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Weekly reports on taking initiative. Initiate weekly reporting on student activism. Have students decide
what kind of unfairness they can address during the week and return the following week with a description of
how they did so (alone or in groups).
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Imitate ethical decision-making in leaders. Students imitate a leadership style in leading a project.
Afterwards, they reflect on and write about their experiences. Demonstrates consistent use and application of
leadership skills in addressing ethical dilemmas.
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Becoming a community leader. Discuss with students how to get involved (1) in school (governance, other
activities): share information about what is available in the school and (2) in the community (civic,
humanitarian).
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Lead in taking social action. Have students take action in their community. Use the steps suggested by B.
Lewis’ Kid’s Guide to Social Action (written for kids to use with worksheets and concrete guidelines): (1)
Choose a problem in the neighborhood (does an area feel unsafe? Smell bad? Look terrible? Are there needy
people?) (2) Do your research (how do community members feel about the problem, what is the history of the
problem). (3) Brainstorm possible solutions and choose the one that seems most possible and will make the
most difference. (4) Build coalitions of support. Find all the people that agree with you (neighborhood,
community, city, state, businesses, agencies) (5) Figure out (with the help of your coalition) who is your
opposition and work with them on overcoming their objections. (6) Advertise (send out a news release, call tv,
radio, newspaper reporters, churches) (7) Raise money if you need to. (8) Carry out your solution. Make a list
of the steps you need to take (e.g., write letters, give speeches, pass petitions). (9) Evaluate and reflect on
whether the plan is working. Did you try everything, should you change something? Celebrate what you have
done by writing about it, dramatizing it, drawing it. (10) Don’t give up. Find the thing that will work.
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5¢. Taking Initiative as a Leader by Mentoring Others
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LEVEL 1: Immersion in Examples & Opportunities (See big picture and basic patterns)
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What do mentors do? Students find a mentor (of someone else) whom they can follow around to observe
what a mentor does. Assess with a report on what they’ve observed.
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What is a mentor? (1) Have the students interview older students and adults to find out what they think a
mentor is. Ask those whom they interview who have been mentors for them. Assess with report on interview.
(2) Have the students conduct research about what a mentor is and does. Encourage them to consider all of
the people in their lives who have been mentors for them. Assess participation in class discussion.
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Level 2: Attention to Facts and Skills (Focus on detail & prototypical knowledge)
T2 AR EEHERAE CR AT AHET P A R

Ethical role model. Students are encouraged to be in contact with a mentoring role model. Optimally, this
role model would be similar in many respects to the students (age, gender), yet have higher status (is
considered “cool”) and perform actions in situations that are similar to the one’s the students face. Assess with
a report on what the student learned.
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Personal case of responsibility. Put the class in pairs and have the students exchange stories about times
when they had to take responsibility for mentoring another. The partner of each student presents that
student’s mentoring experience to the class. Assess presentation to the class.
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Being mentored. Students look at the people who give them advice (mentors) in their lives (including parents
and teachers) and determine how the mentors guide them. Assess participation in class discussion.
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Interview a mentor. Interview people involved in actual mentor organizations (e.g. Big Brother, Big Sister).
What compels them to be a mentor? What benefit do they gain by giving their time and energy in this way?
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Level 3: Practice Procedures (Set goals, Plan steps of problem solving, Practice skills)
T3 FEPRELE HER - sTEMEMIPER - SUERGRE)

Mentoring as a Big Brother/Big Sister. Invite a speaker from the Big Brother/Big Sister program to discuss
the program with your students. Ask the speaker to emphasize the importance of good mentoring to the
success of this program. Provide information about how your students can become involved with this program
if they are interested. Assess with a report on what they’ve learned. (From Teaching Character)
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Mentoring in informal ways. Though there are formal roles of mentors, much of mentoring can (and often
does!) occur in implicit ways, such as tutoring younger students, babysitting, or even just spending time with
them. Children learn by modeling adolescents and adults, regardless of whether the child is in a formal
mentoring relationship. Discuss how students can mentor younger students/children informally by modeling
appropriate behavior and then talking about it with the child.
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Level 4: Integrate Knowledge and Procedures (Execute plans, Solve problems)
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Mentoring a younger student. Pair students up with a younger student to meet once per week to work on a
skill the older student can teach the younger student. Assess with a report on the experience by the student
mentor.
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Cross-age mentoring. Train student leaders (grades 6 or 7) how to facilitate peer refusal; positive peer skills;
and to present factual prevention information, including advertising and media techniques related to alcohol
and tobacco, through puppet skits and role play activities to younger aged students (grades 3 or 4). Mentoring
younger students may instill a sense of duty to help others, especially those that are less developed or have
fewer resources. Mentoring younger students may also facilitate the transition of focusing on external rewards
for ethical behavior to having a more intrinsic satisfaction from helping.
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Long-term mentoring. Have students take on a long-term mentoring job (e.g., semester long). This could be
to help with (a) academics, (b) character skills, or (c) a short-term service project using activities from these
books. The pairs should establish and keep track of goals. Request periodic reports. There should be a coach
who can support and evaluate the success of the relationship.
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6. Cultivating Courage
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6a. Cultivating Courage by Managing Fear
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LEVEL 1: Immersion in Examples & Opportunities (See big picture and basic patterns)
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Courage in stories. Students read stories of courage and discuss the courageous behavior and its implications
for the hero or heroine. Short example: From A Call to Character (Greer & Kohl, eds.): 1. From Helen Keller’s
The Story of My Life is a story of Helen in a tree when a thunderstorm erupts. Helen describes how confronting
and overcoming terror can lead to deep personal enrichment. 2. Charlotte’s Web by E.B. White is a story of the
intervention of Charlotte the spider to save her friend the pig when they learn he’s being fattened for
Christmas dinner. It demonstrates courage of a friend to protect another from harm. 3. From Arnold Gragson’s
The Underground Railroad, is a narrative about helping a slave across a river to escape from slavery, illustrating
courage to put one’s life in danger for another person’s freedom and dignity.
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Analyzing actions. Students consider different scenarios in which the protagonist takes action. Then they
decide whether the action is courageous, foolhardy, or for personal gain.
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Level 2: Attention to Facts and Skills (Focus on detail & prototypical knowledge)
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Community courage. Students gather stories of courage from community members. Community members
are asked to discuss how they overcame their fear. They present these as dramas, poems, song, drawings,
essays, and so on. Community members are invited to attend the presentations.
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Practice being brave. Offer opportunities for students to be brave in the classroom (such as standing up for
an unpopular child). Coach them on being brave. Note progress.
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Level 3: Practice Procedures (Set goals, Plan steps of problem solving, Practice skills)
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Personal examples of daily courage. Students share their efforts at following through on scary but
important decisions.
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Being courageous and reaching out. Discuss how to reach out to students who may be in need of friends.
Have students practice and report.
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Admitting mistakes. Discuss how admitting mistakes takes courage. Have students find examples of people
admitting mistakes. Have students practice admitting mistakes in class and outside of class.
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Manage emotionality. Emotionality (called neuroticism by some psychologists) is the tendency to succumb
to mood swings, stress, passions, anxiety, and sensitivity. Focusing too much on negative emotions like fear,
anxiety, sadness is related to several life-threatening diseases so for this and other reasons it is important to
learn to counter your tendencies to dwell on negatives. Have students keep a daily journal recording the
approximate percentage of time they spend thinking about negative things in contrast to thinking about
positive things.
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Cultivate serenity. J. Cianciosi (The Meditative Path) suggests that meditation is a systematic, introspective
practice to facilitate growth in three main areas: (1) Getting to know the mind by studying the inner world of
mental and emotional states. (2) Training the mind by building awareness, concentration, and serenity. (3)
Freeing the mind by gradually reducing the power of negative tendencies. The three go hand in hand.
Mindfulness is the skill to be developed in meditation. During meditation one can try to empty the mind, focus
on an image or sound. A Christian approach to meditation often focuses on the words or image of Jesus. All
this is to happen gently over time. With practice, one develops serenity—the experience of rest, tranquility,
even joy. Have students practice on a daily basis for several months.
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Level 4: Integrate Knowledge and Procedures (Execute plans, Solve problems)
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Mentoring others to overcome fears. Have students work with a younger student to help them learn to
overcome their fears about school. Students report back regularly.
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Having a mentor. Have students work with high school students or adults on being courageous.
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6b. Cultivating Courage by Standing Up under Pressure
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LEVEL 1: Immersion in Examples & Opportunities (See big picture and basic patterns)
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Out-group well being. Identify situations that are harmful to out-groups (groups the student is not a part of)
and considers means to rectify the situation. Students identify a situation at school where some children are
rejected. Brainstorm on how to change the situation.
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Stories about courage. Have students find examples (e.g., from newspapers, stories) of people who were
brave by taking an unpopular position. Read these examples and discuss.
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Uniqueness. Discuss how individuals are different and the benefits of having differences. Where do people
get messages that being different is not good? Where do people get messages (and what kind) about how they
should look, act, think?
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Level 2: Attention to Facts and Skills (Focus on detail & prototypical knowledge)
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Supporting others. (1) The student identifies ways to support people who are not part of his/her groups. (2)
The student describes three options for including a rejected student in a group.
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Attending to pressures from the media. (1) Have students analyze the pressures the media puts on
individuals in terms of how they should look or act to be ‘successful.’ (2) Do a historical analysis of media
images of women and men, boys and girls.
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Level 3: Practice Procedures (Set goals, Plan steps of problem solving, Practice skills)
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Peer well-being. The student describes optional actions for standing up for others. For example, s/he
identifies three ways to stand up for a peer who doesn’t speak English.
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Avoiding drugs. Discuss how to avoid drug use by inviting a community member to talk about personal
experiences with substance abuse, the consequences, and personal responsibility.
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Avoiding violence. Use group discussions and role-plays to address how to say ‘no’ to verbal & physical
aggression.
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Local examples of courage. Students choose someone from their school (they do not have to name the
individual) to write an essay about. Students write about something that student did in or outside of class that
demonstrated courage in the face of ridicule or disapproval. Assess for the elements of courageous behavior
listed above.
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Role play being courageous. Students act out situations that require courage, imitating situations they have
read about.
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Media pressure refusal. Teacher should: (1) Help student identify areas the media pressures them (look at
television, magazines, billboards, music videos and songs, movies, video games, etc.). (2) Define media
pressure: the subtle messages that media say about who you should be, how you should look, how you should
act, what is beautiful, what is success, what you should focus your life on, what you should do with your time,
what you should think of your peers, what you should think of adults, etc. (3) Discuss typical portrayals that
media present and why they might have so much power. (4) Discuss what a thoughtful mentor would advise
vs. what the media ‘advises.” (5) Discuss the consequences of accepting or not accepting media messages. (6)
Discuss ‘who do | want to give control to?’—media, myself, peers, tobacco companies, etc. (7) Saying ‘no’ to
media images and messages can be hard so we need to practice different ways.

B AR ]

LN (D E B PrR I AGLE T MER DRSS (BN - Mt - RS - HEEGURMEH - B8 -
BENEST ) - QEFRLACHVEET] © BN GRCIE NS L IR 2 - (REZATERS - (REZ A
T8y (HEEIERE > (TR - (T R EZAE A 0E EREERY » (TR IR IR A IR R I E
IRHERZ AR IREYEI - IRIERZ VAT - Q)stimiife Gy AP 52 » DI BT B 2T
B - (Dafam—(EE PR E RS THY RIS THVEER LR - O)FTeRiE 2B 2 AeERE Y
®IR - O)aTam “HANEGGE 27— KBS Ff > EREAEE - DBEERIPRNUEES A
FTRERIREE - FTAFRMAR ESRE AR T2 -

Students practice 3-step refusal process. (a) Check out the message and apply the ‘self-esteem rule’: does it
make you feel bad about yourself as you are now? (b) Decide whether or not you can put up with it without
being influenced (c) Act quickly to avoid being influenced, using one of these options: (1) Change the channel,
turn the page, (2) Turn it off or throw it away or leave, (3) Talk back to the image or message with a counter
message, (4) Make a joke about it, (5) Suggest a better message, (6) Write an email to complain about the
message (7) Boycott the product (8) Start a petition against the product (9) Keep track of what messages and
how many break the self-esteem rule. Think of other responses. Assess with a written test on identifying
messages, or on the refusal approaches generally, or in response to particular scenarios.
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Cultural differences in courage. Students talk to members of different cultures in the community. Students
ask for stories of courage from the culture. These stories are gathered, written up by the students, and
discussed in class.
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Level 4: Integrate Knowledge and Procedures (Execute plans, Solve problems)
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Standing up to the media. After identifying offensive messages in the media, students create and take an
action plan. They can begin by writing letters of complaint, and move to planning and carrying out a
demonstration or boycott.
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Testing standing up. Put together several examples of common situations in school where a person is
pressured to do something they should not do or don’t need to do. With the consent of the students, ask other
teachers/ students to test them (as if real but not). Students should expect to be tested but should not know
when, by whom or on what.
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6¢. Cultivating Courage by Managing Change & Uncertainty
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LEVEL 1: Immersion in Examples & Opportunities (See big picture and basic patterns)
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Catalysts for change. Discuss good reasons that people might change their minds about something (e.g., new
information, new research findings, hard experience).
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Historic changers. Present examples of beloved figures who demonstrated the ability to change their minds
(e.g., Abraham Lincoln and the goals of the civil war, Anwar Sadat and Egypt’s relation to Israel.
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Things that change. Brainstorm about all the things that change in life. Sort by categories, which should

include physical changes (like growing up, hormones), social changes (like relationships, members of class,

members of community), government, rights and privileges (being able to drive), work, purchasing power,

status, possessions, etc. Ask students to think about each of the categories (or subcategories) and how

important it really is in helping them reach their goals. For the things that students mark as very important,

have them think of alternative actions or goals (e.g., | want to get a scholarship to college. If | don’t, | could get

loans, borrow money from a relative, or work to put myself through school.)
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What changes in a person? Brainstorm about what changes in an individual (e.g., needs, beliefs, priorities,
knowledge, information/facts) and discuss what the students have to anticipate.
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Level 2: Attention to Facts and Skills (Focus on detail & prototypical knowledge)
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Negative reactions to change. Hate groups organize around deep fears of change. See www.tolerance.org
for downloadable materials on how to confront hate at school, hate in the community and for more
information about hate groups.
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Role models’ reaction to change. Study role models who have faced catastrophic change and examine how
they faced it (e.g., actor Christopher Reeves who became a paraplegic after a skiing accident, Lou Gehrig, late
baseball player and Steven Hawkings, physicist, who both were diagnosed with ALS (Amyotrophic Lateral
Sclerosis), Thomas Edison who became increasingly deaf after age 12 when someone picked him up by his
ears.
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Competition. Ask business leaders to speak about how they deal with competition in products and ideas, and
how they take advantage of change in the marketplace.
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Information. (1) Libraries. Ask the local librarian to discuss how the library deals with the vast changes in the
type, access and amount of information. (2) Civil service. Ask a civil servant who works in a quickly changing
area (pollution control, environment, forestry, energy, security) and ask how they access the latest information
and how they make use of it.
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Social service. Invite social service workers to discuss changes in population, diversity, and needs in the
populace and how their work manages it all.

ER®S

Bt g TIEES R AL - SRR RAVEM L » DURM MR TR o B E—)]

Level 3: Practice Procedures (Set goals, Plan steps of problem solving, Practice skills)
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Changes in a domain. Invite speakers from domains where conditions change and workers must adjust their

goals and reactions. What kind of changes do they face? Have them describe how they are flexible and have

multiple skills for dealing with change.
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What is uncertain in a domain? Understanding uncertainty means realizing that humans are limited in what
they can know by their machinery, that humans have access to only part of reality, and that the future cannot
be fully known in advance (Baltes & Straudinger, 2000). Investigate what aspects of a particular domain are still
uncertain.
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Survey of managing change. Have students gather all the information they can find about how people
manage change and compile it into one large list.
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Cultivate self reliance. Investigate the nature of self reliance? What do self reliant people look like? Classic
works to study include writings by Emerson and Thoreau. Current work includes those who support
sustainable or simple living.
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Setback or challenge? Look at what famous people say about their setbacks —what language do they use?
How do they respond? Do they give up?
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Level 4: Integrate Knowledge and Procedures (Execute plans, Solve problems)
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Global climate change. Investigate what is contributing to global warming in your community. Then make an
action plan to help the community cut back on the cause. Use the steps suggested by B. Lewis’ Kid’s Guide to
Social Action (written for kids to use with worksheets and concrete guidelines): (1) Choose a problem in the
neighborhood (does an area feel unsafe? Smell bad? Look terrible? Are there needy people?) (2) Do your
research (how do community members feel about the problem, what is the history of the problem). (3)
Brainstorm possible solutions and choose the one that seems most possible and will make the most difference.
(4) Build coalitions of support. Find all the people that agree with you (neighborhood, community, city, state,
businesses, agencies) (5) Figure out (with the help of your coalition) who is your opposition and work with
them on overcoming their objections. (6) Advertise (send out a news release, call tv, radio, newspaper
reporters, churches) (7) Raise money if you need to. (8) Carry out your solution. Make a list of the steps you
need to take (e.g., write letters, give speeches, pass petitions). (9) Evaluate and reflect on whether the plan is
working. Did you try everything, should you change something? Celebrate what you have done by writing
about it, dramatizing it, drawing it. (10) Don’t give up. Find the thing that will work.
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7. Asserting Respectfully
IO ETR

7a. Asserting Respectfully by Attending to Human Needs
REHBE NENBERRE A R

LEVEL 1: Immersion in Examples & Opportunities (See big picture and basic patterns)
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Humans, other animals, plants. Compare and contrast the needs of plants, humans, and other animals and
how each tries to meet their needs.
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What children need. Students read about child development, watch films of young children and identify
what needs drive their actions. What is the source of each need?
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Identify daily needs. Students interview a family member about what needs they have each day and how
they meet them. Assess with journaling and reporting to class.
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Identify personal needs. Students keep track of a day in their lives according to what needs they have and
how they meet them. Which are needs for life? Which are needs for social status? Which needs could they give
up?
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THE PROCESS FOR LEARNING ASSERTIVENESS
(from Your Perfect Right by Alberti & Emmons, 1975)

1. Observe your behavior

. Keep a log (of your assertiveness)

. Concentrate on a particular situation

. Review your responses

. Observe an effective model

. Imagine yourself handling the situation
. Try it out

. Get feedback

. Repeat 7-9 until ready for 10

10. Do it in the real situation
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Level 2: Attention to Facts and Skills (Focus on detail & prototypical knowledge)
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Basic human needs. Discuss what humans need. (1) To start a discussion, use Abraham Maslow’s theoretical
idea about a human hierarchy of needs (see the appendix). Have students identify how a favorite character
(book or TV) has their needs in each category met. If they are not being met, have students identify ways to
get the needs met. (2) Identify needs of individuals and groups in the community. Have students identify how a
favorite character fulfills their needs in each category. If they are not being met, have students identify ways to
get the needs met.(3) Students interview community member and discuss Maslow’s hierarchy. The community
member identifies areas in which community members’ needs are not being met. The student and community
member identify ways to meet the needs.
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Perspectives on needs. Given students scenarios for role play that encourage perspective taking and
understanding others’ needs, for example: (1) student has become paralyzed in both legs; (2) student has no
home and no money; (3) student cannot speak English.
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Needs of the poor. Study poverty in one of the following ways with a culminating activity in which students
create an artistic representation, poem, song, essay, play about poverty. (1) Invite a local community leader
who works with the poor. Ask the speaker to help the students understand what a poor person has to deal
with on a daily basis. (2) Do web research on poverty and its effects on daily life. Explore organizational
websites of those who work with the poor, nationally or internationally. (3) Use an exercise illustrating world
hunger and discuss what might be done to make things more fair (e.g., distributing food according to its
distribution in the world).
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Level 3: Practice Procedures (Set goals, Plan steps of problem solving, Practice skills)
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Needs of ‘out’ groups. Have students identify local community groups they feel are very different from
themselves. Identify what needs people in these groups have. Identify situations that are beneficial to the
students’ groups but harmful to these out-groups.
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Asking for help. Discuss how to ask for help in different situations. For example, ask for an explanation if you
don’t understand something. Practice.
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Rejection situations. Students identify a situation at school where some children are rejected.
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Positive styles across cultures. In order to build cross-cultural skills, practice different styles of
communicating: (1) Personal needs, (2) group needs, (3) needs of strangers, and (4) citizen needs.
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Level 4: Integrate Knowledge and Procedures (Execute plans, Solve problems)
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Balancing needs. Discuss how social interaction is a constant balance of personal needs/goals vs. the
needs/goals of others. Have students keep a journal for a week about how they do this and discuss how to do
it in different ways.
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Speaking up for a victim. Discuss how to intervene assertively to help someone (1) who is being picked on;
(2) who is not getting the attention they need; (3) who is being gossiped about. Practice with role play. Then
implement in real-life and report.
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Volunteer. Have students volunteer at a local social service agency. They should keep track of all the human
needs that are presented, the ones the agency tries to alleviate, and the ones it cannot or does not. Ask the
student to participate in helping and to report on the experience.

HREE

TR A A B A E AR AR S - MMERZ B HEFTA wHR Y NEFROK - B et g issisisE
B OHERK > DU ERREECR RERL DEYFE K - 55224 S BLE B H #Hets 2 B1aK g -

Attend to Human Needs Use multiple-choice, true-false, short answer, or essay tests to assess student
knowledge about how to identify needs or common needs of humans, communities, families. Have students
keep a journal of their own, family’s, or community’s needs and assess the journal entries. Have students write
reports on their records of needs and present them to class. Have students role play scenarios and
demonstrate behaviors of identifying needs.
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To better identify needs and act assertively, pay attention to these communication channels: Eye
contact, Timing, Content of what you expressing, Gestures, Congruent facial expressions, Body
posture, Voice tone, inflection, vqume

By TR BB SRR TEY > (R RIS EE I ¢ IR - IR IREBRENNE > F
o —EUERVEEIRTS Ef‘%ﬁf?*“ ’ %%%E%n » BB LBlIEE -

7b. Asserting Respectfully by Building Assertiveness Skills
eI RETIR e SRR SOt 7R

LEVEL 1: Immersion in Examples & Opportunities (See big picture and basic patterns)
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What is assertive? Study the specific characteristics of assertive behavior: (1) Watch film/video clips of
respectful, assertive behavior and discuss. (2) Discuss conflict situations that make both people feel good in
the end.
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Distinguish assertiveness from aggressiveness and passive aggressiveness. Show film clips or act out
examples of these three types of behavior. Have students identify which is which. (a) Examples of
aggressiveness Fred takes Mark’s pencil. Mark grabs it back and punches Fred. Samantha tells Dora that she
can’t borrow Samantha’s bicycle. Dora throws down the bike. Luke doesn’t want to try a cigarette from Beth.
Beth tells him to beat it, that she doesn’t want to go out with him anymore.

(b) Examples of passive aggressiveness Fred takes Mark’s pencil. Later Mark makes a put-down remark about
Fred. Samantha tells Dora that she can’t borrow Samantha’s bicycle. Dora later “forgets” to return Samantha’s
science book. Luke doesn’t want to try a cigarette from Beth. Beth ignores him the next time they meet.

(c) Examples of assertiveness Fred takes Mark’s pencil. Mark tells Fred he wants it back. Samantha tells Dora
that she can’t borrow Samantha’s bicycle. Dora says “I need to get to the drug store quickly to pick up a
prescription for my mom. Are you sure | can’t use it for that? Luke doesn’t want to try a cigarette from Beth.
Beth says “I’'m really disappointed in you.”
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Level 2: Attention to Facts and Skills (Focus on detail & prototypical knowledge)
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Contexts for assertiveness. (1) Day to day: students find examples of assertiveness in their daily contexts.
(2) Working with classmates: students discuss how to be assertive when working in a classroom group. (3)
Expressing anger: students discuss how to express anger assertively.
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Analyzing scenarios for assertiveness. According to Seligman, there are four things that constitute
assertiveness. Ask the students to identify these four things in scenarios. 1. Describe the situation that is
upsetting, without blaming or getting emotional.

2. Tell other person your feelings.

3. Tell other person what you want him to change.

4. Tell other person how the change would make you feel.
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Counteracting teasing (ideas from Building moral intelligence by M. Borba). Have students calmly practice
each of the following strategies in response to teasing from a partner or group. The respondent needs to look
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strong (have the partner or group help with this), look the teaser in the eye and use a strong voice. No teasing
back! (1) Assert yourself by naming the behavior and telling the aggressor to stop (e.g., “Teasing is mean so
stop it.”) (2) Respond to an insult with a non-defensive question like “why do you want to say that?” (3) Tell
the person what you want them to do (e.g., | want you to leave me alone) (4) Agree with the teaser
lightheartedly (5) Ignore the teasing (6) Respond to each tease with a reply but don’t let the teasing get to you.
For example, “Gee, thanks for telling me.” “So what?” (suggestion from Frankel, Good friends are hard to find)
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Level 3: Practice Procedures (Set goals, Plan steps of problem solving, Practice skills)
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Practice assertiveness in different contexts.

(1) Assertiveness in different cultures. Students gather information about how people are assertive in the
cultures of their community. Students share this information with classmates in reports and skits. Students
practice different ways of being assertive. (2) Help younger children with refusal skills. Students learn about
internal and external pressures to use chemical substances and develop methods and reasons to counter
these. They present skits based on their knowledge to younger children.
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Practice the steps of assertiveness. Students practice acting out the four steps of assertiveness with
scenarios in which they need to be assertive. For example: (1) Your dad sometimes calls you ‘Squirt’ and other
nicknames in front of your friends and it bothers you. (2) Your mom has been yelling at you a lot lately for little
things you’ve done wrong. You feel sad when she yells at you and you wish she could tell you what was wrong
without yelling at you. (3) A kid from the high school asks if you want to try some pot. He calls you ‘chicken.’
You don’t want to try the pot and you’re annoyed that he’s asking you. (4) A boy took your homework and
handed it in as his. Confront the student.

B4 T TR IR 5 S P S BREUE SRET TR B - B0 - (DRSS AR &R IRAR A HRTIHR
“Squirt” (S S Ay I ) HMERE - S IREENRAE - QRIS R — BEAE IR S T ERH
FRARMEER /N o B RIS - IREVERARE - IR aT LSS IRIEEE 78S - A2 R g
TR - Q)Y F—{rm T HEFRESEER A - il {R “chicken”(#&/NR) - IRAEERUA - A
H AV EDSRERIEGRS o () — (BB ZE TIRNREFEEEMEIEERSE - BUEr A4S -

Practice assertiveness in complex interactions. (1) Conversation. Students start a conversation with a
stranger and maintain the conversation. (2) Returns. Students act out returning faulty items to a store. (3)

Request for behavior changes. Students act out asking someone to turn down a stereo at a park or to stop
talking in a movie theatre. (4) Standing up for yourself. Students act out a conversation with someone who
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insists that they are right. (5) Asking for a date. Students act out asking for a date (phone, in person). (6) Public
speaking: students give a short speech in front of a group.
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Changing your behavior instead of complaining (based on Forni,Choosing Civility). If you find yourself
wanting to complain about things, make sure that you are not just distracting yourself from dissatisfaction with
the way you are handling your life. Then examine what you could do differently to make yourself more
content. Discuss situations where a complaint can be handled by changing your own behavior. For example: (a)
A person sits next to you on the bus who is wearing so much perfume it makes you ill. (b) A friend keeps
criticizing your clothes. (c) Your little brother or sister keeps interrupting you when your friends are over. (d)
The person you are sitting next to at lunch keeps whistling.

HEBIREV T A » TR (¥ Forni, Choosing Civility).
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Express a complaint constructively (based on Gibbs, Potter, & Goldstein, 1995). Have students brainstorm
a list of problems they have complaints about and then have them practice the steps of giving a constructive
complaint. (1) Identify the problem and how you are feeling. (2) Plan what you will say, to whom, and when.
When is a good time to bring it up? (3) State your complaint. Take responsibility for your part in the problem.
(4) Make a constructive suggestion. (5) Reflect on how it went. Possible problems include (a) Getting a lot of
homework from one teacher. (b) Your parents making your curfew earlier than you like. (c) The school hot
lunch meal being cold.

EEE MR RS (FR4E Gibbs, Potter, & Goldstein, 1995).
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Peer pressure refusal (ideas from Linda Kurtzman). Teacher should: (1) Identify with the students some
decisions they might have to make, (2) Define peer pressure and give a couple of age-appropriate examples,
(3) Discuss typical statements that peers make and why they might be effective, (4) Discuss what a good friend
would advise vs. what a bad friend would advise, (5) Discuss consequences of good and poor decisions, (6)
Discuss ‘who do | want to give control to?’—myself, peers, tobacco companies, etc. (7) Saying ‘no’ to peers can
be hard so we need to practice different ways.
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Students practice 3-step refusal process. (a) Check out the scene and apply the ‘trouble’ rule: will you
break a rule or a law? (b) Make a good decision (if it’s risky, is it worth it?) (c) Act quickly to avoid trouble, using
one of 10 options: (1) Say ‘no!’, (2) Leave, (3) Ignore, (4) Make a joke, (5) Suggest a better idea, (6) Make an
excuse, (7) Act shocked, (8) Use flattery, (9) Change the subject, (10) Return the challenge.
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Resisting trouble and troublemakers. (1) Have students write down situations in which they are tempted
to do things that are wrong or against the law, or in which they find it hard to say ‘no.’ Put these situations into
a hat and have small groups select one and role play it in front of the class. (2) Teacher or student assigns half
of a group to be ‘troublemakers’ and half to be ‘decision makers.” Whisper a scenario to the trouble makers
and let them begin the skit. Have the rest of the class evaluate how well the decision makers fend off the peer
pressure and what approaches they used.
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Level 4: Integrate Knowledge and Procedures (Execute plans, Solve problems)
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Class officer. Have students take on the role of a class officer (e.g., etiquette officer, conflict officer,
cleanliness officer) in which they must confront their classmates about changing their (rude, offensive,
littering) behavior. Rotate these jobs so everyone gets to practice.
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Assertiveness consulting. Have students set up a service for other students on being assertive in which they
help design a plan for being assertive in a difficult situation. This could also be a booth at a school fair.
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7c. Asserting Respectfully by Using Rhetoric Respectfully
FE AU A S kiR SOt R

LEVEL 1: Immersion in Examples & Opportunities (See big picture and basic patterns)
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Behavior choices. Distinguish among styles of communicating: types that are passive, aggressive, or
assertive. Passive behavior is doing things for others at the expense of oneself or achieving one’s own goals.
Aggressive behavior is achieving one’s goals at the expense of others, their goals or well-being. Assertive
behavior is choosing for oneself, not choosing for others and not others choosing for self; assertive behavior is
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expressive (not inhibited, and not depreciative of others); assertive behavior is selfenhancing (but not at the
expense of another) and can help in achieving a desired goal (but not by hurting others).

(1) Discuss film clips of people communicating. Identify which communications are assertive, passive and
aggressive. (2) Watch and read stories about the consequences for acting aggressively, assertively or passively.
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Respectful disagreement. Show examples of people who respectfully disagree with others. Characteristics
include focusing on principles of respect towards the opponent (following the golden rule of treating them as
you wish to be treated), focus on the issue and justifications for your position, not on criticizing the opponent,
using reasoning and not coercion (e.g., threats or whining). Have students keep track of the characteristics.
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Disrespectful disagreement. Show examples of disrespectful disagreement. These examples will include
such things as: Using dramatic examples and exaggerations to snow the opponent, badmouthing whoever
disagrees with you (e.g., calling them evil or making fun of some personal characteristic) instead of dealing
with the issue.
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How to persuade and how not to. Show examples of people who try to persuade respectfully. Contrast
these with examples of disrespectful persuading (e.g., attacking the other person, using alarming rhetoric,
taking resistance personally).
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Leaders who disagree respectfully. Bring in a community leader known for their respectful disagreements
with others. Have the students devise questions for the speaker (e.g. what do you think is respectful when you
talk to another person? What do you do when you are angry with the person?)
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Level 2: Attention to Facts and Skills (Focus on detail & prototypical knowledge)
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Distinguish modes in contexts. Distinguish among passive, aggressive, and assertive behaviors: (1) Students
find and identify characteristics of different styles in favorite television shows. (2) Students find and identify
the different styles in the news. (3) Students identify the common approaches in the students’ cultures.
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Cultural differences in assertiveness. Discuss the different ways cultures express assertively
(interpersonally) (1) needs, (2) authority and strength, (3) knowledge, (4) anger, (5) confusion, (6) saying no
politely. Have students find examples in stories, news, TV and bring to class.
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Give constructive criticism (from Forni, Choosing Civility). Constructive criticism focuses on an issue (not the
person), an observation (not accusation), shows empathy (it’s happened to me), suggests a solution, and ends
on a positive note. Have students practice constructive criticism and coach each other.

BT EESEERIHLEE (3 Forni, Choosing Civility).
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Civil arguments. Have students investigate and find examples of civil disagreements. What are the
characteristics of these arguments? Have them present their findings to the class in a report, poster, or role
play.
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Respectful interactions. Friel & Friel (in The 7 best things smart teens do) say that sometimes people think
that the best way to relate to another person is to argue or pick a fight and act tough. This approach turns
most people off and is generally harmful to relationships. If you find yourself in a situation where the other
person is acting this way, you can keep from falling into the trap of arguing and maintain your dignity: (a) Don’t
take the bait— to counterargue. (2) Somehow affirm the other person by saying, for example, “I see your
point.” (3) Steer the interaction into a conversation that you want to talk about. (4) Don’t let the other person
feel too uncomfortable. Set up easy responses at first.
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Level 3: Practice Procedures (Set goals, Plan steps of problem solving, Practice skills)
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Peer relations. Students come up with and demonstrate ways to respond respectfully in several kinds of
situations. Students distinguish between passive, aggressive and assertive responses. Types of situations can
include: (a) In same-age project, students reflect on how to respond to a peer who is uncooperative. (b)
Teammate is forgetting their responsibility. (c) Classmate doesn’t return a favorite pen that was borrowed. (d)
Friend arrives late to pick you up.
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Respectful rhetoric against injustice. In 2002, Bob Herbert wrote several columns about injustice against

innocent citizens in several states. Read several columns and have students discuss what kind of respectful

intervention could be taken by citizens like themselves in situations like these. To find more examples like

these check out the Southern Poverty Law Center website (www.splcenter.org).
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Respectful rhetoric against drug use among adults. Role play students talking to adults about their
overuse of drugs. What could the student say? How would it vary if the adult were a parent, an older sibling, a
distant relative, a teacher, an acquaintance, a stranger?
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Respectful rhetoric against environmental violation. Native Americans often speak about their concern
for the well being of the earth. They tend to use respectful rhetoric, not demonizing those on the other side.
Have students find examples of what Native Americans say (start with www.indians.org) and present it to
class.
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Respectful rhetoric for human rights. Have students investigate human rights as seen by an advocacy
organization. How does the organization get its point across? Does it use respectful rhetoric? Sample
organizations include Amnesty International (www. amnesty.org), which has a reputation for its respectful but
firm and persistent voice for human rights around the world, the Anti-Defamation League (www.adl.org) which
has materials to fight prejudice, UNICEF (www.unicef.org) which has put out the United Nations Convention on
the Rights of the Child and a report on the status of children.
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Level 4: Integrate Knowledge and Procedures (Execute plans, Solve problems)
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Mentoring. In cross-age tutoring project, students reflect on how to respond to a tutee who is uncooperative.
Students distinguish between passive, aggressive and assertive responses.
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Give speeches by others. Have students find examples of respectful persuasive speeches (e.g., from Martin
Luther King Jr., Gandhi, Gettysburg address), practice them and give them to the class.
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Practice ethical persuasion. Pratkanis & Aronson (Age of Propaganda: The everyday use and abuse of
persuasion) identify several questions for determining whether or not a given message is ethical: (a) What are
the goals of your message? Is it to mislead or for personal gain at the expense of truth? (2) What is the content
of the message? Do you believe what you are saying? (3) Does the message induce thought or play on
prejudices? Are you presenting the facts accurately? Or are you appealing to fear? Unethical persuasion
appeals to our fears and emotions, oversimplifies the situation, misleads attention to focus on the viewpoint of
the persuader. (1) Have students practice giving messages to each other that follow these principles. (2) Have
students write a persuasive speech about a critical issue in a domain (e.g., science, business, education, arts,
sport, politics) using respectful rhetoric.
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For more information:

Most of these Plus other supportive materials you can download from:
http:/ /www.nd.edu/~dnarvaez/ Or from http://cee.nd.edu
Nurturing character in the middle school classroom: Ethical Action.
Nurturing character in the middle school classroom: Ethical [udgment.
Nurturing character in the niddle school classroom: Ethical Sensitivity.
Nurturing character in the middle school classroom: Ethical Motivation.

Updated versions for purchase (each $15 or all four for $60 from ACE Press through Amazon):
Nurturing character in the classroom, EthEx Series, Book 1: Ethical Sensitivity

Nurturing character in the classroom, EthEx Series, Book 2: Ethical Judgment.

Nurturing character in the classroom, EthEx Series, Book 3: Ethical Motivation.

Nurturing character in the classroom, EthEx Series, Book 4: Ethical Action.


http://www.nd.edu/%7Ednarvaez/
http://cee.nd.edu/
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